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Competency Framework for TVET Professionals

Since the establishment of Council for Technical Education and Vocational Training 
(CTEVT) in 1989, high priority has been given throughout towards human resources 
development of its personnel. Various efforts and attempts have been made in the past 
to develop CTEVT personnel in the country as well as abroad. The Training Institute 
for Technical Instruction (TITI) has been established in 1995 in order to train instructors 
in the areas of instruction, curriculum and management of the TVET sector. Besides 
these, an overall capacity development framework of TVET personnel has been 
always been an outspoken need of CTEVT.

Dakchyata: TVET Practical Partnership Programme, funded by the European Union 
and implemented by the British Council, which has now, with partners developed the 
competency development framework for TVET Personnel has been one of the 
cornerstones in the human resource development of TVET personnel.      

I believed the work done by Dakchyata in developing the competency development 
framework of TVET Personnel would work as an important step and foundation in 
the field of human resource development from now onwards. I personally felt that the 
framework would also work as a guiding document for all TVET policy makers, TVET 
implementers and the developing partners in capacity development of TVET personnel 
across at federal, province and local level. Also employers will be very interested in 
this work. 

Finally, I would like to express my sincere thanks and congratulate Dakchyata: TVET 
Practical Partnership team members, MoEST as well as CTEVT colleagues who gave 
valuable inputs, and last but not the least, many thanks to the Training Institute for 
Technical Instruction (TITI) for their hard work and dedication in bringing about such a 
useful framework.

Message

Dr. Pushpa Raman Wagle
Member Secretary

Council for Technical Education and Vocational Training
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Message

Competency Framework for TVET Professionals

There is no doubt that skilled manpower is needed for the development of the country. 
To this end, the Government of Nepal has been making continuous policy and 
organizational arrangements for skill development. I would like to mention the issue of 
Technical Education and Vocational Training Policy 2063 issued with special importance. 
Regarding the effective implementation of technical education training programs, there 
are different roles at different levels. Its policy formulation, implementation, coordination 
and facilitation, active and understanding participation of employers and the private 
sector at all levels make it possible to improve the effectiveness and relevance of the 
program. Capacity development of those in different roles becomes the first condition 
for all these jobs. In the policy making level, the broad vision of those at the grassroots 
level, the conceptual clarity, the managerial skills of the people at the implementation 
level, the teaching skills of the people at the teaching level, all these provide the basis for the 
success of the overall sector. The capacity of the private sector helps to promote 
investment and I expect this capacity building format to guide the capacity development 
of all these aspects.

It is my pleasure to express a few words on the “Competency Development Framework 
for TVET Personnel” developed with the support of the Dakchyata: TVET Practical 
Partnership project, an effort carried out in close collaboration and coordination with 
the TVET Division, MoEST, CTEVT and TITI.

I am confident that this framework will not only be useful to develop key competencies 
of TVET personnel, but also cater for the corporate objectives of Ministry of Education, 
Science and Technology and CTEVT overall. I would like to express my sincere 
gratitude and congratulations to the Dakchyata: TVET Practical Partnership team 
members and those who have been involved in the development of the Competency 
Development Framework, and hope the framework will serve as a milestone in the 
area of capacity development of TVET sector personnel in Nepal.

Dr. Tulashi P Thapaliya
Joint Secretary, Planning Division

Ministry of Education, Science and Technology
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Message

Nepal has a long history of vocational education, and of traditional crafts and culture. 
The beginnings of the formal technical and vocational education sector came through 
the opening of the first technical training school established in 1942 imparting the 
vocational training in a well-managed and systematic way. This ultimately led to the 
establishment of the Mechanical Training Center in 1962 in Balaju, and the Butwal 
Technical Institute in 1963, through which the first apprenticeship delivery models 
of technical and vocational training were launched in Nepal. Subsequently, the new 
Education System introduced in 1971 saw arrangements for students to learn skills 
through vocational education in at least one subject in each secondary school in the 
country.

Since this early start, the need for professionalization of TVET in Nepal has only grown. 
Thus, at this crossroad of development of the TVET sector, the Council for Technical 
Education and Vocational Training (CTEVT) was established in 1989 for better access, 
expansion, quality improvement and sustainability of TVET in Nepal. This was soon 
followed by the Training Institute for Technical Instruction (TITI), established in 1995 
to develop human resources in the field of curriculum development, instructional 
improvement and leadership development of the TVET personnel to cater for the 
emerging needs of the sector in planning, management and training of personnel. 

The Dakchyata: TVET Practical Partnership project is being implemented by the 
British Council under the leadership of Ministry of Education, Science and Technology in 
technical coordination with the Council for Technical Education and Vocational Training, 
who have together developed a competency development framework for TVET 
personnel as a tool to encourage consistent and high quality capacity development of 
personnel involved in the TVET sector.  

The Dakchyata project has made a praiseworthy effort in facilitating the development of 
this important document as a framework to strengthen the capacity of personnel across 
varied levels and positions for the well-functioning of the TVET system in the country. 
We can expect that this Competency Framework will become a strong instrument 
 in further strengthening human resource developments of the sector.

On that background, I would like to thank all those involved in developing the 
framework, in particular the team of the Dakchyata: TVET Practical Partnership project 
who – with strong technical support provided by Training Institute for Technical 
Instruction (TITI) have succeeded in bringing together this valuable framework, which 
will surely benefit the TVET sector now and for many years to come.

Mr. Deepak Sharma
Joint Secretary, TVET Division

Ministry of Education, Science and Technology
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The Government of Nepal regards a well-functioning, market-relevant Technical and 
Vocational Education and Training (TVET) system as key to increased economic 
growth and national prosperity and is committed to investing in skills development and 
employment creation to reduce poverty.

Nepal has made significant progress in developing the TVET system in recent years, 
though one area consistently highlighted by the Ministry of Education, Science and 
Technology (MoEST) as in need of support, is that of capacity development of TVET 
personnel. MoEST underscored the need for a mechanism to guide the development of 
knowledge and understanding of TVET professionals in a robust and systematic manner. 
This is of particular relevance for staff and personnel who have been appointed 
to work within the TVET sector but may not necessarily have prior experience in 
TVET. Key figures within the MoEST considered a common framework to be of great 
importance, mapping out in a holistic way the capacity needs of various categories of 
staff involved in making the system work.

In response, the Dakchyata: TVET Practical Partnership project, funded by the 
European Union and implemented by the British Council, under the leadership of the 
MoEST, and in partnership with the Council for Technical Education and Vocational 
Training (CTEVT),  has worked to develop the Competency Framework for TVET 
Professionals (Capacity Development Guidelines) in collaboration with the Training 
Institute for Technical Instruction (TITI) in Nepal.

The Competency Framework has been designed to inform stakeholders of the 
minimum capacity requirements of staff working for TVET implementers, including 
the TVET Division of the MoEST, CTEVT, and other TVET stakeholders. It sets clear 
expectations of the minimum knowledge and skills required for TVET Professionals at 
all levels to be able to perform their roles to their best of their potential.

The Competency Framework has been developed through close consultation with 
TVET experts, practitioners, and experienced professionals. Their inputs, opinions, 
and recommendations have been immensely valuable in creating a product which 
it is hoped will provide direction and guidance for those seeking to develop human 
resource capacity within the sector, ultimately contributing to more efficient and 
effective functioning of the TVET system overall. For this reason, there is a long list of 
individuals that the Dakchyata project team would like to thank for their involvement, 
contributions, and support. 

Firstly, we would like to acknowledge the leadership and support provided by the 
MoEST and TITI for their work in developing the framework through a comprehensive 
series of consultative workshops and stakeholder interactions. In particular, we would 
like to acknowledge Mr. Mahesh Prasad Dahal, then Secretary of MoEST, for his 
valuable feedback, guidance and direction during the policy level workshop and for 
chairing the meeting to endorse the finalised Competency Framework for wider use. 
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Similarly, we would like to acknowledge Dr. Pushpa Raman Wagle, Member Secretary, 
CTEVT, for his tremendous support, and Dr. Hari Prasad Lamsal, then Joint-Secretary 
of Planning Division, MoEST, for his initiation to conceptualise the capacity 
development guidelines for TVET Professionals of Nepal. Likewise, our sincere thanks 
go to MoEST Joint Secretaries Mr. Deepak Prasad Sharma, Dr. Kamal Pokhrel, and 
Dr. Tulasi Thapaliya, for their valuable inputs in developing this framework.  

Sincere gratitude is also extended to the Steering Committee members from CTEVT 
(Mr. Deepak Prasad Poudel, Director Curriculum Division, Mr. Binod Badal, Director Accreditation 
Division, and Mr. Debesh Chandra Devkota, Director Training Division) and all the Division 
Directors of CTEVT for their technical inputs in finalising the framework, as well as team 
members from the Sakchyamta project who have been involved throughout. They each played 
a significant role in the development of the Competency Framework.

Last but by no means least, we would like to acknowledge the wonderful leadership of 
Ms. Akim Shrestha, Executive Director, TITI, and coordinating work of Ms. Sarita Regmi, Trainer, 
TITI in spearheading the entire process, as well as the TITI action committee members 
for all their hard work in getting the framework right. Finally, thank you to all the individual 
experts who contributed their valuable time during the development workshops, and in particular, 
Dr. Hari Pradhan for his work in initial stages.

A final word on the Competency Framework itself: within the domain of human capacity 
development, it provides an overview and a means to qualify and quantify the needs for 
capacitating a range of professions, which together make up the contours of the TVET system. 
Through exemplary collaboration between MoEST, CTEVT, TITI, the Dakchyata project team 
and the many others mentioned above, the framework has not only come into being, but 
has also been piloted in a practical sense through the development and delivery of specific 
training for policy personnel, with the framework providing the backbone in guiding content 
development. The Competency Framework is both comprehensive and flexible and we would 
strongly encourage other TVET stakeholders to make use of it as they see fit, to design and 
implement specific training programmes for TVET Personnel at all levels. It is our hope that 
the Competency Framework will continue to serve the needs of TVET Professionals in both 
the public and private sectors as Nepal continues to make progress towards a modern, market 
relevant TVET system, driving the development of a more prosperous Nepal.   
  
Erik Winther-Schmidt, Team Leader

Dakchyata: TVET Practical Partnership, the British Council
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Dear Reader,

Please find attached a copy of the Publication: The Competency Framework for 
TVET Professionals and the TVET Glossary.  We hope it will be a useful publication 
for you and your colleagues. 

This Publication has come about through a unique and productive collaboration 
between MoEST, CTEVT, TITI and the Dakchyata Project. 

Kindly allow a few words on how to use this Publication: 

We all need competencies. Competencies improve how we do our job. That said, we all 
don’t do the same job – thus the competencies, the knowledge, skills and experiences 
we need to do a better job, will of course vary. We have listed 5 different categories of 
TVET sector staff, whom we think could benefit from upgrading their competencies. 
We have also listed a number of competencies, which each category needs to know. 
When putting this together, we have drawn up a ‘Competency Framework’, the use of 
which is well explained in the Publication (please refer in particular to pages Pages 
X-XI) You will also find a TVET Glossary. The purpose of this Glossary is to standardise 
the wording – and the understanding – of key concepts and expressions that are 
much used in TVET. It eases not only the use and understanding of the Competency 
Framework – the Glossary also helps us ‘speak the same language’!

For all of you who have experience in putting together a training programme, you will 
know very well how time-consuming it is to define matters such as: 1: Who should be 
trained? 2: What should the training consist of? 3: What should be the key subjects? 
4: What should be the outcome of the training? 

This Publication should make the above-mentioned choices much easier for you.  
Once you have decided on the category of staff who needs training and upgrading, 
you will find the key subjects that those categories of staff would benefit from receiving 
training in. We are talking about a template. You may have to add new subjects, to get 
across the right ‘mix’ of competencies that fits best to your target group – what is in 
the Competency Framework is merely a suggestion. This said, the training has been 
piloted and tested by TITI in real conditions, where it worked well – we hope it does for 
you too.  

Welcome to further reading and study of this Competency Framework for TVET 
Professionals and the TVET Glossary. Thank you to all who have assisted in its 
coming about, in its conceptualisation, formulation, testing and evaluation. 

If you need additional copies of this Publication, please write to us at 
dakchyata@britishcouncil.org.np

Best wishes from

The Dakchyata Team      
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List of the abbreviation

JD ................................. Job Description      
LMIS ............................. Labour Market Information System
M&E ............................. Monitoring and Evaluation
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SDC ............................. Swiss Agency for Development and Cooperation
SNV ............................. The Netherlands Organizations
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TECS ............................ Technical Education in Community School
TITI ............................... Training Institute for Technical Instruction
TTP .............................. Technical Training Provider
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Introducing the Competency Framework for TVET Professionals and the TVET 
Glossary - what it is and how to use it?
The very short explanation to use of the Competency Framework is this: Who needs 
to know what in TVET? Which competencies and skills should different kinds of TVET 
professionals master, in order to do their job? This is in short what the Competency 
Framework for TVET Professionals wants to tell us.   
Let’s start by pointing out that the Competency Framework consists of 2 parts:
Part 1: The Competency Framework for TVET Professionals 
Part 2: The Confined TVET Glossary
Here follows a short introduction to the above two parts:

1: The Competency Framework – how to navigate it ?
The Framework starts by breaking down the human resources in the TVET sector by 
listing 5 different categories of TVET Professional Staff. These are: 
 1. Proprietor, Private Institutions and Employer Associations 
 2. Support Function Staff
 3. Implementation Category
 4. Coordination Category
 5. Policy Category  
In the attached Matrix you will find these 5 different categories of TVET staff 
mentioned, from left to right, when you read the matrix horizontally. You will further see 
that the 2 first columns to the left in the Matrix are called Area and Components. So 
the Framework – when read horizontally (left to right) will tell you a) which category of 
staff (of 5) we are talking about. And when read vertically (from top to bottom), b) what 
these different categories of professionals need to know and skills they need to master 
the different critical issues of importance in TVET.    
As mentioned, when you read the matrix vertically (from top to bottom) you will see 
that the first 2 columns are called Area and Component. When you scroll down the 
matrix you will first see Area: there are 7 of these, all of them are critical issues in 
TVET, internationally and nationally in Nepal. The first one mentioned is Access, Equity 
and Expansion, the second one is Quality and Relevance and so it goes on, lining 
up the most important areas that needs understanding and monitoring from various 
categories of TVET professional. 
In the next column is components; these are the specific subject areas that needs to 
be addressed, in order for the various categories of professionals to master the critical 
issues, as mentioned under the Area. In the case of the Area 1: Access, equity and 
expansion, there are 3 components, A. History of TVET, B. Expansion of TVET 
programs and C. Access to equity on TVET. Area 2. Quality and Relevance and this 
Area is broken down into 8 Components, the first one being A. Relevance of TVET 
Programs in National and International Market, followed by B. Examination and 
Certification so it goes on. 
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2: The Confined TVET Glossary
The confined Glossary is called so, because it is not a full-blown TVET Glossary, 
covering all subjects in TVET. It is confined, because it only highlights key concepts 
and theories and expressions, as used in the Competency Framework. This is why it is 
annexed to the Competency Framework – it is a partial or confined Glossary, not meant 
to cover everything in TVET, only to make the Framework useful and understandable. 

3: How to use the Competency Framework – an Example
Let us give an example of how to use the Competency Framework. Take for 
instance the category of staff involved in implementation – this is captured as column 
6 from the left in upper bar of the matrix: Implementation Category. What should this 
category know about Area 3? Governance and Management? You go down in 
the matrix to Component 3, and you find the first Component is A. Graduates and 
Trainee support. Then you move horizontally into the matrix and find that staff in TVET 
Implementation should receive orientation in the field of Counselling, which is further 
detailed. 

Once you get to know how to work with the matrix you will get the overall picture of 
what the 5 most important categories of TVET Professionals need to know within the 
8 critical areas in TVET. You can then ensure that training and learning is focused on 
these particular areas, not wasting time and efforts in areas that are not useful to know 
for a particular category of staff.  The competency framework is also developed for 
providing a systematic description of what different levels of personnel need to 
know and develop or strengthen their performance at the level of learning such as: 
knowledge, comprehension, application, analysis, synthesis, and evaluation (Bloom’s 
taxonomy).

10
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1. Introduction

1.1.Background
To accomplish the given assignment, a series of content development workshops 
were conducted to generate the contents and ideas related to the TVET practices in 
Nepal. With the help of the literature review, previous output of Budhanilkantha 
workshop early in  2019,  steering committee guidelines and the discussion with 
concerned stakeholders, the categories to conduct the workshops were defined as  
and Policy, Coordination, Implementation, Support function and Proprietors, Private 
Institutions. The categories were well defined however,  due to the multiple roles of 
the personnel involved in their job, they were seen in more than one category.  To 
finalize the outputs of the series of workshops,  one Verification workshop was also 
conducted. Regarding the involvement of the experts in different categories, different 
professional associates such as Hotel Association of Nepal (HAN), Nepal Horticulture 
Society (NHS), The Federation of Nepal Cottage & Small Industries (FNCSI) were 
all involved in Proprietor, Private Institutions. The admin and account staff working in 
different TVET institutions of Nepal involved in the workshop under the support 
function category. Similarly, the instructors, section officers, monitoring officers, 
program coordinator, lower level manager involved in the implementation category. 
Likewise, the principal, the vice-principal, under-secretary and deputy directors from 
different TVET institutions involved in the coordination category. In the same way, joint 
secretary, and  directors from different TVET institutions of Nepal were involved in the 
policy category. The output of each category of the workshop was transformed in the 
form of the competency framework ( Capacity Development Guidelines).

1.2 Areas and  capabilities under work
For each category, seven areas and its sub components were identified which are 
presented  below. (For detailed information, please refer to workshop output section 
of this report).
 1. Access, equity and expansion (History of TVET, Expansion of TVET
 programs, 
 Access to equity on TVET)
 2. Quality and relevance (Relevance of TVET programs in National and
 International Market, Examination and Certification, Monitoring and Evaluation, 
 training models, training resources, TVET Quality assurance, TVET curriculum,
 Quality assurance in TVET of Nepal, TVET qualification framework and
 accreditation)
 3. Governance and Management (Graduates and Trainee Support,
 Category of 
 Schools and its Management, Management Information System,
 Human Resource 
 Plan, Workshop Management, TVET Governance)
 4. Structural and legal arrangements (Legislation and Policy)
 5. Research and Innovation (TVET Research)
 6. Sustainable Financing (Program/Project Implementation, Resource
 Management, TVET Administration and Financing)
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 7. Industry Institute Linkage and coordination (Public Private Partnership in 
 TVET, Coordination, Counseling and Job Placement, TVET Entrepreneurship)

Additionally, terms and terminologies used in each category of the competency 
framework  was developed as TVET glossary. The glossary is also translated into 
Nepali language.

After that, the course information for piloting of 2 events of workshop cum training was 
developed and conducted. The participants were from MoEST, MoLIS,  MoICS, PPP, 
Private Institutions, TECS, CTEVT,  and the Sakchymata project. 

Under the Chair of Secretary of MoEST, the policy level sharing workshop was 
also conducted. In that workshop, feedback and suggestions with way forward was 
collected. 

2. Methodology

2.1. Methodologies
Methodologies like literature review,  interaction,  verification, presentation of the plan, 
review , groupwork, pair work ,with the clients and interaction with the experts were 
used to collect data.
• Conducted  literature review to collect national and international experiences in 
   capacity development of TVET;
• Conceptualised capacity development of personnel presently engaged in the TVET 
   sector of Nepal;  
• Developed TVET glossary of  major contents using TVET professionals;
• Verified workshop plan with TITI extended management team;
• Facilitated workshop by TITI facilitators to collect ideas and establish common 
   understanding about capacity development for each category of personnel;
• Re-verified the workshop outputs through Re-verification workshop;
• Received feedback from Dakchyata project regarding the draft content and resulting 
   report;
• Present findings of the report to the Dakchyata Project.
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3. Job Prospectus

3.1. Job Prospectus –Proprietors , Private Institutions

Target Group: TVET Associates and TVET Entrepreneurs

Introduction
For quality assurance and systematic operation of the TVET Sectors of Nepal, different 
professional associations are established. The experts from those associations  and 
TVET entrepreneurs were invited to participate in the workshop. Based on the inputs 
received from the workshop, the information is categorised under different headings.

Objectives
The main objectives of  developing this  job prospectus is  to be  aware about TVET 
related contents  to personnel involved in the Proprietors, private institutions category. 
It  mainly includes access , equity, and expansion in TVET, quality and relevance to 
TVET,  sustainable financing in TVET and industrial linkage and coordination with 
TVET Industries.

Contents

1. Access, Equity and Expansion
 1.1. History of TVET
  1.1.1. Define TVET
  1.1.2. Discuss briefly on national and international history of TVET

 1.2. Expansion of TVET Programs
  1.2.1. Discuss on need based expansion
  1.2.2. Discuss on the components of  TVET mapping
  1.2.3. Discuss on socio-economic context of TVET
  1.2.4. Describe process/types of funding

 1.3. Access to equity on TVET
  1.3.1. Define access and equity
  1.3.2. Describe access and equity
  1.3.3. Explain physical, financial and geographical barrier against access
   and equity

2. Quality and Relevance
 2.1. Relevance of TVET programs in National and International Market
  2.1.1. Discuss on existing market need/capacity and gap
  2.1.2. Describe the trend of TVET demand
  2.1.3. Discuss about obtained feedback regarding relevancy of TVET program
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 2.2. Examination and Certification
  2.2.1. Discuss on current practices of examination and certification
  2.2.2. Describe existing guidelines related to examination and certification
  2.2.3. Discuss existing TVET curricula
  2.2.4. Discuss on issues and challenges

 2.3. Monitoring and Evaluation  
  2.3.1. Define monitoring and evaluation
  2.3.2. Explain existing practices of Monitoring and & Evaluation in TVET
  2.3.3. Discuss on Monitoring and & Evaluation process of TVET

 2.4. Training Models 
  2.4.1. Describe training model
  2.4.2. Explain the role of professional associations for training models 

 2.5. TVET Quality Assurance 
  2.5.1. Explain present practice of Quality Assurance
  2.5.2. Describe status  of TVET qualification framework (NVQF)
  2.5.3. Discuss on process of getting involvement of TVET actor in quality
   assurance
 2.6. TVET Curriculum 
  2.6.1. Explain the role of professional association for TVET curriculum
  2.6.2. Describe the process of curriculum development

 2.7. TVET Qualification Framework 
  2.7.1.  Define National Qualification Framework ( NQF)
  2.7.2.  Discuss National Vocational Qualification Framework ( NVQF)
  2.7.3.  Describe on current status  of TVET qualification framework (NVQF)

 2.8. Quality Assurance  and its accreditation in TVET of Nepal 
  2.8.1. Explain present practice of Quality Assurance
  2.8.2. Describe the present status of accreditation

3. Governance and Management
 3.1. Graduates and Trainee Support 
  3.1.1. Describe the sources of educational fund (scholarship, stipend)
  3.1.2. Explain internship / apprenticeship/OJT/Job placement
  3.1.3. Explain roles of guardians for trainee support
  3.1.4. Describe tracer study in TVET
  3.1.5. Describe the roles and responsibilities for  students’ and graduates’ support 

 3.2. Category of Schools and  Management 
  3.2.1. Describe types of technical school and its management
  3.2.2. Explain the modality of courses run in different types of schools
  3.2.3. Discuss on success stories of TVET model schools
  3.2.4. Describe bi-lateral agreement ( for funding mechanism)
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 3.3. Management Information System (MIS) 
  3.3.1. Explain the existing TVET MIS 
  3.3.2. Discuss the gap in current practices of MIS

 3.4. Human Resource Plan
  3.4.1. Discuss the human resource needs in TVET
  3.4.2. Explain  human resource management for TVET
  3.4.3. Describe about legal/technical provision of resource optimization

 3.5. Workshop Management 
  3.5.1. Define occupational health and safety (OHS)
  3.5.2. Explain the existing situation of OHS in TVET program
  3.5.3. Discuss factors related to safety management

 3.6. TVET Governance 
  3.6.1. Explain the components of governance in TVET
  3.6.2. Describe issues and challenges related to TVET governance

4. Structural and Legal Arrangement
 4.1. Legislation and Policy 
  4.1.1. Explain existing TVET policy
  4.1.2. Discuss on legal issues related to national/international
  (industrial enterprises/labor act, rules, guidelines, convention/declaration
  4.1.3. Describe policy formulation process

5. Research and Innovation 
 5.1. TVET Research 
  5.1.1.  Explain TVET research process
  5.1.2.  Interpret the report of the Tracer Study

6. Sustainable Financing
 6.1. Program and Project Implementation
  6.1.1. Explain the types of long term and short term program courses
  6.1.2. Describe different types of courses
  6.1.3. Discuss the roles and responsibilities for program/project implementation. 

 6.2. Resource Management
  6.2.1. Explain resource mapping (Financial and Physical resources)
  6.2.2. Describe about legal/technical provision of resource optimization

 6.3. TVET Administration and Financing 
  6.3.1. Explain existing rules, regulation, policies and practices
  6.3.2. Discuss on sustainability in TVET
  6.3.3. Describe the types of available resources
  6.3.4. Describe  financial issues and challenges in TVET
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7. Industry Institute Linkage and Coordination
 7.1. Public Private Partnership (PPP) in TVET 
  7.1.1. Describe potential beneficial actors in TVET
  7.1.2. Explain existing provision of PPP
  7.1.3. Describe success stories of institutions

 7.2. Coordination 
  7.2.1. Describe the nature of industries
  7.2.2. Explain about major/ sectoral employer association
  7.2.3. Match the interest of industries with TVET programs
  7.2.4. Explain Involvement of  TVET actors in TVET cycle 

 7.3. Counseling and Job Placement 
  7.3.1. Describe entry, mid, exit categories of counseling(guidance)
  7.3.2. Identify qualified counselors

 7.4. Entrepreneurship Development in TVET  
  7.4.1. Discuss on entrepreneurship
  7.4.2. Explain business incubation center

3.2. Job Prospectus - Support Function Category

Target Group: Administration and Finance staff of TVET institutions.

Introduction
Administration and finance division  of TVET institutions have been playing the great-
est role for financial planning, institutional sustainability, and viability of particular TVET 
institutions. In this reference, personnel involved in administration  and finance must  
be familiar with the basic concept and knowledge about TVET. For this, a workshop 
was organized by inviting  admin and finance staff working in different TVET institu-
tions. Based on the inputs received from the workshop conducted with them, the infor-
mation is categorised under different headings.

Objectives
The main objectives of developing this job prospectus is  to aware about TVET related 
contents for personnel working in administration and finance unit of TVET institutions. 
It  mainly includes access , equity, and expansion in TVET, quality and relevance 
to TVET,  sustainable financing in TVET and industrial linkage and coordination with 
TVET Industries.

Contents

1. Access, Equity and Expansion
 1.1. History of TVET
  1.1.1. Define TVET
  1.1.2. Discuss importance of TVET
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 1.2. Expansion of TVET Programs 
  1.2.1. Define expansion in terms of access and equity
  1.2.2. Discuss program need of community
  1.2.3. Explain existing rules and regulation related to expansion 
 1.3. Access to equity on TVET  
  1.3.1. Define access and equity
  1.3.2. Describe access and equity
  1.3.3. Explain physical, financial and geographical barrier against access
   and equity

2. Quality and Relevance 
 2.1. Monitoring and Evaluation (M&E) 
  2.1.1. Discuss the importance of monitoring and evaluation

 2.2. Training Models
  2.2.1. Explain financial liabilities
  2.2.2. Describe training models

 2.3. TVET Quality Assurance
  2.3.1. List quality assurance parameters

 2.4. TVET Curriculum
  2.4.1. Explain the decisions and financial provision for TVET curriculum
   development

 2.5. TVET Qualification Framework and its accreditation
  2.5.1. Describe TVET Qualification and TVET accreditation process

 2.6. Quality Assurance in TVET of Nepal 
  2.6.1. List quality assurance parameters

3.  Governance and Management
 3.1. Graduates and Trainee Support
  3.1.1. Orient on counselling methods
  3.1.2. Apply skills in day to day work
  3.1.3. Liaison graduates support program
  3.1.4. Coordinate with trainee support activates (scholarship, stipend,
   free structure, accommodation, lab facilities)

 3.2. Category of Schools and  management
  3.2.1. List school types
  3.2.2. Discuss on organogram of institute/schools
  3.2.3. Explain school/institute management of each category
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 3.3. Management Information System (MIS)
  3.3.1. Explain MIS
  3.3.2. Apply skills related to MIS system

 3.4. Human Resource Plan
  3.4.1. Develop JD
  3.4.2. Explain HR plan

 3.5. Workshop Management
  3.5.1. Explain safety requirements in workshop/field/lab
  3.5.2. Inspect safety condition in workshop/….
  3.5.3. Handle emergency situations

 3.6. TVET Governance
  3.6.1. Discuss code of conduct related to TVET governance
  3.6.2. Explain the existing act, by-law

4. Structural and Legal Arrangement
 4.1. Legislation and Policy
  4.1.1. Discuss on national and international TVET Act
  4.1.2. Develop TVET plan
  4.1.3. Explain relevance of TVET programs in national and international
   markets
  4.1.4. Discuss code of conduct related to TVET governance

 5. Research and Innovation
  5.1. TVET Research
  5.1.1. Explain TVET research process

6. Sustainable Financing
 6.1. Program and Project Implementation
  6.1.1. Explain the types of long term and short term program courses
  6.1.2. Describe different types of courses
  6.1.3. Describe the funding mechanism

 6.2. Resource Management,
  6.2.1. Physical resource management
  6.2.1.1.List the physical resources (workshop/field/lab……)
  6.2.1.2.Explain physical resources audit
  6.2.2. Financial resource management
  6.2.2.1.Prepare program budget
  6.2.2.2.Prepare progress report
  6.2.2.3.Identify sources of budget
  6.2.2.4.Explain financial control mechanism
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 6.3. TVET Administration and Financing
  6.3.1. Explain existing rules, regulation, policies and practices
  6.3.2. Discuss on sustainability mechanism
  6.3.3. Describe issues and challenges
 
7. Industry Institute Linkage and Coordination
 7.1. Public Private Partnership (PPP) in TVET
  7.1.1. Define public private partnership
  7.1.2. Interact with public and private organisation about TVET
  7.1.3. Describe guidelines related to PPP
  7.1.4. Explain components of MoU
  7.1.5. Coordinate with industries for job placement/need/further assistance/MoU 

 7.2. Coordination 
  7.2.1. Explain the importance of coordination with different stakeholders.

 7.3. Counseling and Job Placement
  7.3.1. Define academic and career counseling
  7.3.2. Explain the importance of counseling
  7.3.3. Explain the techniques of academic and career counseling
  7.3.4. Reform academic and career counseling
  7.3.5. Maintain the counseling record

 7.4. TVET Entrepreneurship
  7.4.1. Describe TVET business incubation center and funding mechanism

3.3. Job Prospectus - Implementation Category

Target Group: Instructors, senior instructors, vice – principal, section officers, 
monitoring officers, program coordinator, lower-level manager working in differ-
ent TVET institutions of Nepal.

Introduction
TVET implementers have been playing a great role for quality assurance and system-
atic operation of the TVET sectors of Nepal. Though they have technical expertise 
in their own field, they  should  also have related knowledge/skills of TVET sector. In 
this context, a workshop was conducted by inviting the relevant  experts from different 
institutions. Based on the inputs received from the workshop, the information is cate-
gorised under different headings.

Objectives
The main objectives of  developing this  job prospectus are  to implement TVET related  
activities and practices. The content  mainly includes access , equity, and expansion 
in TVET, quality and relevance to TVET, sustainable financing in TVET and industrial 
linkage and coordination with TVET Industries.
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Contents

1. Access , Equity and Expansion
 1.1. Expansion of TVET Programs
  1.1.1. Describe about access, equality and expansion of TVET
  1.1.2. Conduct mapping of program for expansion and equity

2. Quality and Relevance 
 2.1. Examination and Certification
  2.1.1. Conduct entrance examination
  2.1.2. Explain assessment process
  2.1.3. Conduct internal and external assessment
  2.1.4. Publish result
  2.1.5. Explain certification process

 2.2. Monitoring and Evaluation (M&E)
  2.2.1. Explain Monitoring and Evaluation process
  2.2.2. Conduct result based Monitoring and Evaluation 

 2.3. Training Models
  2.3.1. Describe TVET current trends
  2.3.2. Explain different TVET (successful) models

 2.4. TVET Quality Assurance
  2.4.1. Develop TVET quality standard/tools qualification framework and its
   accreditation

 2.5. TVET Curriculum
  2.5.1. Explain curriculum/skill standard
  2.5.2. Maintain teacher/practical ratio
  2.5.3. Collect suggestion about curriculum/skill standard

 2.6. TVET Qualification Framework and its accreditation
  2.6.1. Describe TVET Qualification and TVET accreditation process
  2.6.2. Develop TVET quality standard/tools qualification framework and its
   accreditation

 2.7. Quality Assurance in TVET of Nepal
  2.7.1. Develop TVET quality standard/tools qualification framework and its
   accreditation
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3. Governance and Management
 3.1. Graduates and Trainee Support
  3.1.1. Counseling
  3.1.1.1.Define academic and career counseling
  3.1.1.2.Explain the techniques of academic and career counseling
  3.1.1.3.Reform academic and career counseling
  3.1.1.4.Maintain the counseling record
  3.1.2. Soft Skill
  3.1.2.1.Define soft skill
  3.1.2.2.Explain components of soft skill
  3.1.2.3.Exhibit soft skill
  3.1.3. Scholarship and stipend
  3.1.3.1.Explain the scholarship/stipend scheme
  3.1.3.2.Apply scholarship and stipend provision

 3.2. Category of Schools and it’s management
  3.2.1. Describe types of TVET Schools

 3.3. Management Information System ( MIS)
  3.3.1. Define TVET MIS
  3.3.2. Develop MIS
  3.3.3. Maintain website

 3.4. Human Resource Plan 
  3.4.1. Fulfil all Human Resource vacant post

 3.5. Workshop Management
  3.5.1. Describe occupational health and safety(OHS) of each program
  3.5.2. Maintain OHS of each program

 3.6. TVET Governance
  3.6.1. Explain institution plan (Strategic, YPO, action plan)

4. Structural and Legal Arrangement
 4.1. Legislation and Policy
  4.1.1. Discuss the background of TVET
  4.1.2. Explain current TVET policy
  4.1.3. Describe TVET national strategy
  4.1.4. Explain TVET current act
  4.1.5. Implement TVET institutional/school guidelines
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5. Research and Innovation
 5.1. TVET Research
  5.1.1. Conduct tracer study of graduates
  5.1.2. Describe Labour Market Information System (LMIS)
  5.1.3. Conduct Labour Market Information System (LMIS)
  5.1.4. Conduct course evaluation
  5.1.5. Conduct program evaluation

6. Sustainable Financing
 6.1. Program and Project Implementation
  6.1.1. Explain about program/project implementation process
  6.1.2. Explain the need of TVET fund

 6.2. Resource Management
  6.2.1. Describe TVET resource management
  6.2.2. Manage and upgrade infrastructure
  6.2.3. Manage and upgrade tools, equipment
  6.2.4. Develop annual plan and budget
  6.2.5. Review plan quarterly
  6.2.6. Prepare progress report
  6.2.7. Develop revenue generation plan
  6.2.8. Prepare facility maintenance plan
  6.2.9. Explain existing rules, regulation, policies and practices
  6.2.10. Discuss on sustainability mechanism
  6.2.11. Describe issues and challenges

7. Industry Institute Linkage and Coordination
 7.1. Public Private Partnership (PPP) in TVET
  7.1.1. Define PPP
  7.1.2. Compare different modalities with PPP
  7.1.3. Manage networking with different institutions and industries
  7.1.4. Establish linkages with institutions and industries as per need

 7.2. Counseling and Job Placement
  7.2.1. Define academic and career counseling
  7.2.2. Explain the techniques of academic and career counseling
  7.2.3. Refer academic and career counseling
  7.2.4. Maintain the counseling record

 7.3. TVET Entrepreneurship
  7.3.1. Establish linkage for entrepreneurship
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3.4. Job Prospectus - Coordination Category

Target Group: Principal, under- secretary and deputy director from different 
TVET institutions involved in the coordination category.
Introduction
The personnel involved in this category act as the bridge between the policy and im-
plementation category for quality assurance and systematic operation of the TVET 
Sectors of Nepal. Though their job is basically to coordinate with different stakeholders 
of TVET, they also should have profound knowledge and skills of TVET sector. Coordi-
nating personnel from different TVET institutions were invited to share their experienc-
es in workshop. The information obtained from the workshop was categorised under 
different hearings.

Objectives
The main objectives of  developing this  job prospectus is  to  coordinate with stake-
holders for TVET related activities  to personnel  involved in coordination category. 
It  mainly includes access , equity, and expansion in TVET, quality and relevance 
to TVET,  sustainable financing in TVET and industrial linkage and coordination with 
TVET Industries.

Contents

1. Access , Equity and Expansion
 1.1. Expansion of TVET Programs
  1.1.1. Coordinate with different stakeholders for expansion of TVET program

 1.2. Access to equity on TVET
  1.2.1. Formulate guidelines for access to TVET based on TVET policy

2. Quality and Relevance 
 2.1. Relevance of TVET programs in National and International Mark
  2.1.1. Conduct research on relevancy of TVET program in national and
   international market
  2.1.2. Recommend for curriculum for revision/development
  2.1.3. Coordinate with local bodies regarding program relevance

 2.2. Examination and Certification
  2.2.1. Coordinate with security sub committee
  2.2.2. Conduct exam
  2.2.3. Coordinate with province/Office of Control of Examination
  2.2.4. Coordinate with institutions for course completion
  2.2.5. Coordinate with accreditation/ poly-tech,/TECS for admission
  2.2.6. Issue certificate of short-term program
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 2.3. Monitoring and Evaluation  (M&E) 
  2.3.1. Supervise finance/teacher/student/admin
  2.3.2. Conduct performance evaluation

 2.4. Training Models
  2.4.1. Develop T/L operational guidelines to run different training models
  2.4.2. Coordinate with related stakeholders for job placement, apprenticeship,
   entrepreneurship for work place based learning
  2.4.3. Discuss on issues and challenges related to recognition

 2.5. TVET Quality Assurance
  2.5.1. Explain NVQS (TVET, qualification)
  2.5.2. Discuss on quality parameters of TVET
  2.5.3. Assure quality parameters of TVET
  2.5.4. Explain accreditation process
  2.5.5. Discuss on issues and challenges related to quality assurance

 2.6. TVET Curriculum
  2.6.1. Recommend for curriculum revision/development

 2.7. TVET Qualification Framework and its accreditation
  2.7.1. Explain NVQS (TVET, qualification)
  2.7.2. Discuss on quality parameters of TVET
  2.7.3. Assure quality parameters of TVET
  2.7.4. Explain accreditation process
  2.7.5. Discuss on issues and challenges related to quality assurance

 2.8. Quality Assurance in TVET of Nepal 
  2.8.1. Develop TVET quality standard/tools qualification framework and its
   accreditation

3. Governance and Management
 3.1. Graduates and Trainee Support
  3.1.1. Coordinate with school management school for trainee/graduate support
  3.1.2. Develop guidelines of counselors
  3.1.3. Establish linkage for placement and excursion
  3.1.4. Coordinate for financial support

 3.2. Category of Schools and it’s management
  3.2.1. List category of TVET schools and its management
  3.2.2. Discuss on existing legislation and policy for categories schools of
   its management
  3.2.3. Discuss issues and challenges related to schools category

 3.3. Management Information System (MIS)
  3.3.1. Update MIS/establish
  3.3.2. Coordinate for linkage between MIS-LMIS
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 3.4. Human Resource Plan 
  3.4.1. Prepare Human Resource plan
  3.4.2. Coordinate with related stakeholders for CD of staffs
  3.4.3. Supervise the implementation part of the training

 3.5. Workshop Management
  3.5.1. Manage workshop /lab
  3.5.2. Monitor the condition of workshop, lab

 3.6. TVET Governance
  3.6.1. Explain institution operating by-law.

4. Structural and Legal Arrangement
 4.1. Legislation and Policy
  4.1.1. Differentiate between legislation and policy
  4.1.2. Describe current TVET national policy
  4.1.3. Coordinate with local bodies for program/project implementation
  4.1.4. Formulate guidelines for access to TVET based on TVET policy

5. Research and Innovation
 5.1. TVET Research
  5.1.1. Explain TVET research process
  5.1.2. Disseminate the recommendation of research findings Conduct
   course evaluation
  5.1.3. Conduct program evaluation

6. Sustainable Financing
 6.1. Program and Project Implementation
  6.1.1. Explain the rules/responsibilities of financial management for program/  
   project implementation.

 6.2. Resource Management
  6.2.1. For physical (tools/equipment infrastructure)
  6.2.1.1.Coordinate for physical resources need
  6.2.1.2.Develop plan for procurement
  6.2.1.3.Coordinate for procurement
  6.2.2. For financial resource
  6.2.2.1.Identify sources of income generation
  6.2.2.2.Coordinate for income generation

 6.3. TVET Administration and Financing 
  6.3.1. Describe rules, regulation and by-laws
  6.3.2. Explain TVET budget
  6.3.3. Prepare YPO, action plan, program implementation manual (PIM)
  6.3.4. Prepare budget plan
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7. Industry Institute Linkage and Coordination
 7.1. Public Private Partnership (PPP) in TVET
  7.1.1. Describe potential beneficial actors in TVET
  7.1.2. Explain existing provision of PPP
  7.1.3. Describe success stories of institutions
  7.1.4. Manage networking with different institutions and industries
  7.1.5. Establish linkages with institutions and industries as per need
  7.1.6. Coordinate for implementation of business incubation center

 7.2. Coordination
  7.2.1. Coordinate with different TVET stakeholders (local gov, professional
   organization, industries, parent teacher association)
  7.2.2. Address issues and challenges related (TVET stakeholders)

 7.3. Counseling and Job Placement
  7.3.1. Coordinate with different stakeholders for job placement

 7.4. TVET Entrepreneurship
  7.4.1. Explain the provision of TVET business incubation center
  7.4.2. Coordinate with stakeholders for establishing business incubation center
 
3.5. Job Prospectus - Policy Category

Target Group: Joint Secretaries and Directors of TVET related ministries and insti-
tutions

Introduction
The personnel involved in this category play the role of key agents who formulates pol-
icies and guidelines of the  TVET system of Nepal. To establish the common under-
standing among them, a workshop was conducted. Based on the experience sharing in 
the form of the inputs received from the workshop, the information is categorized under 
different headings.

Objectives
The main objective of  developing this  job prospectus is  to advocate and develop TVET  
policies and guidelines. Major areas : access, equity, and expansion, quality and rele-
vance,  sustainable financing , industrial linkage, and coordination etc.

Contents
1. Access , Equity and Expansion
 1.1. Identify policy issues and challenges
 1.2. Formulate/update policies, act, rules, regulation
 1.3. Ensure the regulation of  the existing policies/act /plan/program/institutional
 arrangement
 1.4. Apply interventions/measures/preparedness to address challenges
 1.5. Recommend for action (immediate-term, long term) 
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2. Quality and Relevance 
 2.1. Apply National Vocational Qualification Framework (NVQF)
 2.2. Apply TVET teacher qualification framework
 2.3. Ensure quality of exam and certification
 2.4. Conduct meta-evaluation of the process of Monitoring and Evaluation
 2.5. Establish functional networking with stakeholders (inter-ministerial, private
  sector, schools, TTP)
 2.6. Ensure adequate HR, Financial policies for TVET 
 2.7. Review the existing TVET quality assurance framework/system
 2.8. Ensure the application of TVET quality assurance framework/system
 2.9. Formulate the policy for strengthening sector skill council
 2.10. Make decision for update/phase-out of curriculum as per market need 

3. Governance and Management
 3.1. Formulate policy for student support
 3.2. Develop guidelines for different categories of schools’ operation
 3.3. Develop policy for Integrated Management  Information System ( IMIS) in TVET
 3.4. Apply  Human Resource Plan 
 3.5. Implement good governance policy in TVET

4. Structural and Legal Arrangement
 4.1. Apply the existing policies/act/regulation/plan/program/institutional
  arrangements
 4.2. Identify issues and challenges in implementing structural and legal
  arrangements 
 4.3. Apply interventions/measures/preparedness to address challenges
 4.4. Recommend for action (immediate-term, long term)

5. Research and Innovation
 5.1. Develop TVET research policy
 5.2. Apply research and innovation  for TVET development.

6. Sustainable Financing 
 6.1. Ensure TVET fund
 6.2. Develop policy for learn, earn and pay
 6.3. Develop sustainable financing policy 

7. Industry Institute Linkage and Coordination
 7.1. Discuss on existing TVET PPP policy
 7.2. Discuss TVET PPP 
 7.3. Discuss on establishment of business incubation center
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Competency Content Matrix of Capacity Development of TVET Personnel
ANNEX-I :

28

S.N. Area Components Proprietor, Private Insti-
tutions

Support Function cate-
gory

Implementation Cate-
gory

Coordination Category Policy Category

Access 
equity and 
expansion

A.   History of TVET

B.   Expansion of TVET 

programs

n Discuss on need base 

expansion

n Explain or identify num-

ber and its types of TVET 

providers on the basis of 

geography.

nDiscuss on socio-eco-

nomic context of TVET

n Describe process /

types of funding

n Define expansion in 

terms of access and 

equity

n Discuss program need 

of community

n Explain existing rules 

and regulation related to 

expansion
   

n Describe about access, 

equality and expansion 

of TVET

nConduct mapping of 

program for expansion 

and equity

n Coordinate with 

different stakeholders 

for expansion of TVET 

program

n Define TVET

n Discuss briefly on 

national and international 

history of TVET

n Define TVET

n Discuss the  impor-

tance of TVET

n Identify policy issues and 

challenges

n Formulate

/update policies, act, rules, 

regulation

n Regulate the existing 

policies/act/regulation/

plan/program/institutional 

arrangement

n Apply interventions/

measures/preparedness to 

address challenges

n Recommend for action 

(immediate-term, long 

term)

1.
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C.   Access to equity on 

TVET

A.   Relevance of TVET 

programs in National and 

International Market

n Discuss on existing 

market need/capacity 

and gap

n Describe the trend of 

TVET demand

n Discuss about obtained 

feedback regarding rele-

vancy of TVET program

n Apply NVQF 
n Apply TVET teacher 
qualification framework 
n Ensure quality of exam 
and certification
n Upgrade eligibility 
criteria for TVET 
n Conduct meta-evalu-
ation of the process of M 
and E
n Establish functional 
networking with stake-
holders (inter-ministerial, 
private sector, schools, 
TTP) 
n Ensure adequate HR, 
Financial policies for 
TVET  
n Formulate TVET qual-
ity assurance framework/
system 
n Apply TVET quality 
assurance framework/
system
nFormulate the policy for 
strengthening sector skill 
council
n Make decision for 
update/phase-out of 
curriculum as per market 
need

n Conduct research 

on relevancy of TVET 

program in national and 

international market

n Recommend for 

curriculum for revision/

development

n Coordinate with local 

bodies regarding program 

relevance

n Define access and 

equity

n Describe access and 

equity

nExplain physical, finan-

cial and geographical 

barrier against access 

and equity

nDefine access and 

equity

n Describe access and 

equity

n Explain physical, 

financial and geographi-

cal barrier against access 

and equity

n Formulate guidelines 

for access to TVET based 

on TVET policy

Quality and 
relevance

2.

S.N. Area Components Proprietor, Private Insti-
tutions

Support Function cate-
gory

Implementation Cate-
gory

Coordination Category Policy Category
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B.   Examination and 

certification

C.   Monitoring and Eval-

uation

n Define monitoring and 

evaluation

n Explain existing prac-

tices of M & E in TVET

Recommend M & E pro-

cess when necessary

n Discuss in M/E impor-

tance

n Explain M/E process 

of T/L

n Conduct M/E of T/L 

activities

n Supervise finance/ 

teacher/student/admin

n Conduct performance 

evaluation

n Discuss on current 

practices of examination 

and certification 

n Describe existing 

guidelines related to 

examination and certifi-

cation

n Discuss existing TVET 

curricula 

n Discuss on issues and 

challenges

n Conduct entrance 

examination

n Conduct internal and 

external assessment

n Explain assessment 

process

n Publish result

n Explain certification 

process

n Coordinate with security 

sub committee 

n Conduct exam

n Coordinate with prov-

ince/Office of Control of 

Examination

n Coordinate with institu-

tions for course completion

n Coordinate with accredi-

tation/ poly-tech, /TECS for 

admission 

n Issue certificate of short-

term program

S.N. Area Components Proprietor, Private Insti-
tutions

Support Function cate-
gory

Implementation Cate-
gory

Coordination Category Policy Category
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D.   Training Models

E.   TVET quality assur-

ance

n Explain present prac-

tice of Quality Assurance

n Describe status TVET 

qualification framework     

( NVQF)

n Get involvement of 

TVET actor in quality 

assurance

n List quality assurance 

parameters

n Develop TVET quality 

standard/tools qualifica-

tion framework and its 

accreditation

n Explain NVQS (TVET, 

qualification)

n Discuss on quality 

parameters of TVET

n Assure quality parame-

ters of TVET

n Explain accreditation 

process

n Discuss on issues and 

challenges related to quali-

ty assurance

n Describe training 

model

n Explain the role of 

professional associations 

for training models

n Explain financial 

liabilities

n Describe training 

models

n Explain different TVET 

(successful) models

n Describe TVET current 

trends

n Describe types of work-

place based training

n Manage for apprentice-

ship/OJT/internship

n Develop T/L operational 

guidelines to run different 

training models

n Coordinate with related 

stakeholders for job 

placement, apprenticeship, 

entrepreneurship for work 

place based learning

n Discuss issues and 

challenges related to 

recognition

S.N. Area Components Proprietor, Private Insti-
tutions

Support Function cate-
gory

Implementation Cate-
gory

Coordination Category Policy Category
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 F.   TVET curriculum

G.   Quality assurance in 

TVET of Nepal

n Explain present prac-

tice of Quality Assurance

n Describe status TVET 

qualification framework      

( NVQF)

n Get involvement of 

TVET actor in quality 

assurance

n List quality assurance 

parameters

n Develop TVET quality 

standard/tools qualification 

framework and its accred-

itation

n Explain NVQS (TVET, 

qualification)

n Discuss on quality 

parameters of TVET

n Assure quality parame-

ters of TVET

n Explain accreditation 

process

n Discuss issues and 

challenges related to 

quality assurance

n Explain the role of 

professional association 

for TVET curriculum

n Describe the process 

of curriculum develop-

ment

n Explain the decisions 

and financial provision for 

TVET curriculum devel-

opment

n Explain curriculum /skill 

standard

n Maintain teacher/prac-

tical ratio

n Collect suggestion 

about curriculum/skill 

standard

n Recommend for curricu-

lum revision/development

S.N. Area Components Proprietor, Private Insti-
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gory
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H.   TVET qualification 

framework and accredi-

tation

A.   Graduates and Train-

ee support

n Describe the sourc-

es of educational fund 

(scholarship, stipend)

n Explain internship / 

apprenticeship/OJT/Job 

placement

n Explain roles of guard-

ians for trainee support

n Describe about tracer 

study

n Describe the roles 

and responsibilities for 

support

n Orient on counselling 

methods

n Apply skills in day to 

day work

n Liaison graduates 

support program

n Coordinate with 

trainee support activates 

(scholarship, stipend, free 

structure, accommoda-

tion, lab facilities)

Counseling
n Define academic and 
career counseling
n Explain the techniques 
of academic and career 
counseling
n Reform academic and 
career counseling
n Maintain the counseling 
record

Soft Skill
n Define soft skill
n Explain components of 
soft skill
n Exhibit soft skill

Scholarship and sti-
pend
n Explain the scholarship/
stipend scheme
n Apply scholarship and 
stipend provision

n Coordinate with school 

management school for 

trainee/graduate support

n Develop guidelines of 

counselors

n Establish linkage for 

placement and excursion

n Coordinate for financial 

support

n Formulate policy for 

student support

n Develop guidelines for 

different categories of 

schools’ operation

n Develop policy for 

integrated management 

system

n Apply HR plan 

n Ensure transparency 

policy is implemented

n Describe status TVET 

qualification framework 

(NVQF)

n Describe TVET 

Qualification and TVET 

accreditation process

n Describe TVET Qualifi-

cation and TVET accredita-

tion process

n Develop TVET quality 

standard/tools qualification 

framework and its accred-

itation

n Describe TVET Qualifica-

tion and TVET accreditation 

process

n Explain NVQS (TVET, 

qualification)

Gover-
nance and 
manage-
ment

3.
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B.   Category of schools 

and its management

C.   Management Infor-

mation System

n Explain the existing 

TVET MIS 

n Describe the gap in 

contemporary practices 

of MIS

n Discuss on technicality 

of effective MIS

n Explain MIS

n Apply skills related to 

MIS system

n Define TVET MIS

n Develop MIS

n Maintain website

n Update MIS/establish

n Coordinate for linkage 

between MIS-LMIS

n Describe types of 

technical school and its 

management

n Explain the modality of 

courses run in different 

types of schools

n Discuss on successful 

story of TVET model 

schools

n Describe bi-lateral 

agreement     (for funding 

mechanism)

n List school types

n Discuss on organo-

gram of institute/schools

n Explain school/institute 

management of each 

category

n Describe types of 

TVET Schools

n List category of TVET 

schools and its manage-

ment

n Discuss existing 

legislation and policy for 

categories schools of its 

management

n Discuss issues and chal-

lenges related to schools’ 

category

S.N. Area Components Proprietor, Private Insti-
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Support Function cate-
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D.   Human Resource 

Plan

E.   Workshop Manage-

ment

n Define occupational 

health and safety (OHS)

n Explain the existing 

situation of OHS in TVET 

program

n Discuss factors related 

to safety management

n Explain safety require-

ments in workshop/field/

laboratory 

n Inspect safety condition 

in workshop

n Handle emergency 

situations

n Describe OHS of each 

program

n Maintain OHS of each 

program

n Manage workshop /lab

n Monitor the condition of 

workshop, lab

n Describe the types of 

available resources

n Explain resource map-

ping (HR, Financial and 

Physical resources)

n Describe about legal/

technical provision of 

resource optimization

n Develop JD

n Explain HR plan

n Fulfil all HR vacant 

post

n Prepare HR plan

n Coordinate with related 

stakeholders for CD of 

staffs

n Supervise the imple-

mentation part of the 

training

S.N. Area Components Proprietor, Private Insti-
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F.   TVET Governance

Legislation and policy n Explain existing TVET 

policy

n Discuss on legal issues 

related to national/ inter-

national (industrial en-

terprises/labor act, rules, 

guidelines, convention/

declaration

n Describe policy formu-

lation process

n Discuss on national 

and international act

n Develop TVET plan-

ning

n Explain relevance 

of TVET programs in 

national and international 

markets

n Discuss code of 

conduct related to TVET 

governance

n Discuss the back-

ground of TVET

n Explain current TVET 

policy

n Describe TVET nation-

al strategy

n Explain TVET current 

act

n Implement TVET insti-

tutional/school guidelines     

n Differentiate between 

legislation and policy

n Describe current TVET 

national policy

n Coordinate with local 

bodies for program/proj-

ect implementation

n Formulate guidelines 

for access to TVET based 

on TVET policy

n Apply the existing 

policies/act/reregulate/

plan/program/institutional 

arrangement

n Identify issues and 

challenges

n Identify gap

n Apply interventions/

measures/preparedness 

to address challenges

Recommend for action 

(immediate-term, long 

term)

n  Explain the compo-

nents of governance in 

TVET

n  Describe issues and 

challenges related to 

TVET governance

n  Discuss code of 

conduct related to TVET 

governance

n  Explain the existing 

act, by-law

n  Explain institution plan 

(Strategic, YPO, action 

plan)

n  Explain institution 

operating by-law.

Structural 
and Legal 
Arrange-
ment

4.
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Research 
and Innova-
tion

TVET Research

A.   Program/Project 

implementation

n Explain the types of 

long term and short term 

program courses

n Describe different 

types of courses

n Discuss the roles 

and responsibilities for 

program/project imple-

mentation.

n Explain the types of 

long term and short term 

program courses

n Describe different types 

of courses

n Describe the funding 

mechanism

n Explain about program/

project implementation 

process

n Explain the need of 

TVET fund

n Explain the rules/re-

sponsibilities of financial 

management for program/ 

project implementation.

n Initiate for TVET fund

n Develop policy for 

learn, earn and pay

n Develop sustainable 

financing policy

n Explain TVET research 

process

n Explain TVET research 

process

n Conduct tracer study of 

graduates

n Describe LMIS

n Conduct LMIS

n Conduct course eval-

uation

n Conduct program 

evaluation

n Develop TVET research 

policy

n Explain TVET research 

process

n Disseminate the rec-

ommendation of research 

findings

5.

Sustainable 
financing 

6.
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B.   Resource Manage-

ment

C.   TVET Administration 

and Financing

n Explain existing rules, 

regulation, policies and 

practices

n Discuss on sustainabil-

ity mechanism

n Describe issues and 

challenges

n Explain existing rules, 

regulation, policies and 

practices

n Discuss on sustainabil-

ity mechanism

Describe issues and 

challenges

n Explain existing rules, 

regulation, policies and 

practices

n Discuss on sustainabil-

ity mechanism

Describe issues and 

challenges

n Describe rules, regula-

tion and by-laws

n Explain TVET budget

n Prepare YPO, action 

plan, program implemen-

tation manual (PIM)

n Prepare budget plan

n Describe the types of 

available resources

n Explain resource map-

ping (HR, Financial and 

Physical resources)

n Describe about legal/

technical provision of 

resource optimization

Physical resource man-
agement
 
n List the physical re-
sources (workshop/field/
laboratory)
n Explain physical re-
sources audit

Financial resource man-
agement

n Prepare program 
budget
n Prepare progress 
report
n Identify sources of 
budget
n Explain financial con-
trol mechanism

n Describe TVET re-
source management
n Manage and upgrade 
infrastructure
n Manage and upgrade 
tools, equipment
n Develop annual plan 
and budget
n Review plan quarterly
n Prepare progress 
report
n Develop revenue gen-
eration plan
n Prepare facility mainte-
nance plan
n Audit TVET resources

Physical (tools/equipment 
infrastructure)

n Coordinate for physical 
resources need
n Develop plan for pro-
curement
n Coordinate for procure-
ment

Financial resource

n Identify sources of 
income generation
n Coordinate for income 
generation
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Industry, 
Institute (II) 
linkage and 
coordina-
tion

A.   Public Private part-

nership in TVET

B.   Coordination n Describe the nature of 

industries

n Explain about major/ 

sectoral employer asso-

ciation

n Match the interest of 

industries with TVET 

programs

n Explain Involvement 

of TVET actors in TVET 

cycle 

n Explain the importance 

of coordination with differ-

ent stakeholders.

n Coordinate with differ-

ent TVET stakeholders 

(local gov, professional 

organization, industries, 

parent teacher associ-

ation)

n Address issues and 

challenges related (TVET 

stakeholders)

n Describe potential ben-

eficial actors in TVET

n Explain existing provi-

sion of PPP

n Describe success 

stories of institutions

n Define public private 

partnership

n Interact with public and 

private organization about 

TVET

n Describe guidelines 

related to PPP

n Explain components 

of MoU

n Coordinate with indus-

tries for job placement/

need/further assistance/

MoU

n Define PPP

n Compare different 

modalities with PPP

n Manage networking 

with different institutions 

and industries

n Establish linkages with 

institutions and industries 

as per need

n Develop TVET PPP 

policy

n Lobby to develop TVET 

PPP act

n Develop the guidelines 

for business incubation 

center 

n Describe potential bene-

ficial actors in TVET

n Explain existing provision 

of PPP

n Describe success stories 

of institutions

n Manage networking with 

different institutions and 

industries

n Establish linkages with 

institutions and industries 

as per need

n Coordinate for imple-

mentation of business 

incubation center

7.
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C.   Counseling and Job 

Placement

D.   TVET entrepreneur-

ship

n Explain TVET business 

incubation center

n Describe TVET busi-

ness incubation center 

and funding mechanism

n Establish linkage for 

entrepreneurship

n Explain the provision of 

TVET business incuba-

tion center

n Coordinate with stake-

holders for establishing 

business incubation 

center

n Describe entry, mid, 

exit level of counseling

(guidance)

n Identify qualified coun-

selors

n Define academic and 

career counseling

n Explain the importance 

of counseling

n Explain the techniques 

of academic and career 

counseling

n Reform academic and 

career counseling ]{ 
n Maintain the counsel-

ing record

n Define academic and 

career counseling

n Explain the techniques 

of academic and career 

counseling

n Refer academic and 

career counseling

n Maintain the counsel-

ing record

n Coordinate with different 

stakeholders for job place-

ment
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A
Access: The means or opportunity to approach 
or enter into a TVET for gaining knowledge, skills 
and attitude. (TVET Policy, 2012). 

kx'FrM k|fljlws lzIff tyf Jofj;flos tflndsf 
cj;/x?jf6 1fg, ;Lk / clej[lQ k|fKt ug{sf 
nflu  ;lhnf] cj:yf .

Accreditation: The action or process of officially 
recognizing TVET institutions as having a 
particular status or being qualified to provide 
quality TVET education. 

:t/Ls/0fM lgwf{l/t dfkb08 cg'?k ;~rfng 
ePsf lzIffno jf tflndf ;+:yfn] ;~rfng ug]{ 
tflnd sfo{qmdsf] :t/df ;dfgtf Nofpg] cf}krfl/s 
k|0ffnL .

Act:  A statutory plan passed by parliament or 
any legislature which is a "bill" until enacted and 
becomes law. e.g. TVET ACT, 2045

P]gM ;+;bn] :jLs[t u/]sf] lj2]os h; cGtu{t 
tT;DaGwL lgodfjnL ljlgodfjnL Pj+ lgb]{lzsfx? 
agfpg ;lsG5 h:t}M k|fljlws lzIff tyf 
Jofj;flos tflnd kl/ifb\ P]g .

Attitude: A behavior of the learner based on 
settled way of thinking, opinion or feeling about 
something

dgf]j[ltM k|fljlws lzIff tyf Jofj;flos ;Lk / 
sfdk|lt k|lzIffyL{sf] dgf]wf/0ff .

Career Counseling: Is a process which helps to 
understand the world of work in order to make 
career, educational and life decisions.

hLjgj[lQ k/fdz{M k|fljlws tyf Jofj;flos 
If]qdf j[lt ljsf;, eljiodf lnOg] lzIff, 
cufl8sf] lzIff Pj+ ;Dk"0f{ hLjg ofkgsf 

ANNEX II: TVET Glossary
ljifodf sfdsf] ;+;f/df hfgsf] nflu lbOg] 
k/fdz{ ;]jf, tflnd / sfdsf] ;+;f/nfO{ 
a'emfpgsf nflu lbOg] ;Nnfx .

Affective Domain: Involves skills which 
emphasize an attitude, feeling, emotion, or 
degree of acceptance and rejection. 

k|efjsf/L If]qM dgf]j[lt, cg'e"lt, ;+j]u jf :jLsfo{tf 
/ c:jLsfo{tfsf] txnfO{ hf]8 lbg] lsl;dsf] k|fljlws 
;Lk / xf};nf .

ASK or KSA: Knowledge, Skill and Attitude 
generally applied in TVET Training.  

P= P;= s]= cyjf s]= P;= P=M k|fljlws lzIff tyf 
Jofj;flos tfnLdk|ltsf] 1fg ;Lk / dgf]wf/0f .

Assessment: In TVET, the term assessment re-
fers to the wide variety of methods or tools that 
are used to evaluate, measure, and document 
the readiness, learning progress and skill acqui-
sition of learners

kl/If0f M k|fljlws tyf Jofj;flos k|lzIffyL{x?n] 
l;s]sf] ;Lkn] lghnfO{ s] slt sfd k|lt tTk/ 
agfof] / s] slt l;Sof] jf s] slt l;Sg afFsL 5 
eGg] s'/fnfO{ tf]lsPsf] dfkg k|0ffnL k|of]u u/L 
hfRg] sfo{ .

C
CIPP: An acronym for Context, Input, Process 
and Product. It is an evaluation model that re-
quires the evaluation of context, input, process 
and product in judging a program’s value

l;= cfO{= kL= kL=M of] Pp6f ;Gbe{ (Context), nufgL 
(Input), k|lqmof (Process) / pTkfbg (Product) sf] 
;+lIfKt ?k xf]. of] Pp6f d"Nofªsg ug]{ t/Lsf xf] 
h;n] ;Gbe{, nufgL, ljlw / j:t'x?sf hfFr u/]/ 
tflnd sfo{qmdsf] ;du| d"Nofªsg ub{5 .
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Cognitive Domain: Involves the development of 
mental skills and the acquisition of knowledge  

1fgsf] If]qM 1fg cfh{g ug]{ dfgl;s ;Lk jf 
cj:yf .

Competency: The ability (including knowledge, 
skills and attitudes) to perform a task effectively 
and efficiently according to established stan-
dards.      

;IfdtfM tf]lsPsf] dfkb08 cg'?k s'g} klg 
k|fljlws tyf Jofj;flos sfd pko'Qm 1fg, ;Lk 
/ ;sf/fTds dgf]j[ltsf ;fy ;DkGg ug]{ Ifdtf .

Course: A series of lectures or lessons in a 
particular subject, leading to an examination or 
qualification. (CTEVT definition)   

sf]if{M tf]lsPsf vf; ljifosf ljleGg kf7 / 
sIffx?sf] ;ªufnf] h;sf] lglZrt cjlw 
tf]lsPsf] x'G5 / h;nfO{ k/LIff, k|df0fkq / lglZrt 
of]Uotf;Fu hf]l8Psf] x'G5 . of] cNksflng / 
lb3{sflng b'j} x'g ;S5 .

Criteria: A set of standards by which something 
is judged as Good or Bad, Ok or Not Ok of 
performance.

cfwf/x?M dfkb08sf] ;ªufnf] h;n] s'g} k|fljlws 
tyf Jofj;flos sfo{;Dkfbg 7Ls 5 jf 5}g egL 
hfFRg ;3fp k'Øfp5 .

Criterion Reference Test (CRT): Consists of 
criteria used to evaluate performance of a 
person.

;L= cf/= 6L=M cfwf/ (Criterion), ;Gbe{ (Reference) 
/ k/LIf0f (Test) zAbsf] ;+lIfKt ?k xf] . h;n] 
JolQmsf] sfo{ ;Dkfbgsf] hfFr ub{5 .

CTEVT: Abbreviation for Council for Technical 
Education and Vocational Training, an apex body 
of TVET under MoEST in Nepal     

l;= l6= O{= le= l6=M of] k|fljlws lzIff tyf 
Jofj;flos tflnd kl/ifb\sf] ;+lIfKt ?k xf]. of] 
;+:yf k|fljlws lzIff tyf Jofj;flos tflnd 
If]qsf] lzIff, lj1fg tyf k|ljlw dGqfno cGtu{tsf] 
pkNnf] lgsfo xf] .

Curriculum Guide: A document that 
contains purposes, descriptions, course 
structure, weightage, competencies, entry 
criteria, evaluation system and level of 
certification.                                                    

kf7\oqmd lgb]{lzsfM Pp6f o:tf] b:tfj]h xf], hxfF 
sf]if{sf]p4]Zo, lj:t[t ljj/0f, 9fFrf, ;Ifdtfsf 
ef/x? k|j]zsf nflu lgDgtd of]Uotf, d"Nofªsg 
k|0ffnL, k|df0f kqsf] :t/ ;d]l6Psf x'G5g\ .

Curriculum: An education system designat-
ed to produce workforce in nation. e.g. TVET 
Curricula                        .                                 

kf7\oqmdM /fi6«sf] nflu k|fljlws tyf Jofj;flos 
hgzlQm pTkfbg ug{ tof/ ul/Psf] Pp6f z}lIfs 
kf7 of]hgfsf] b:tfj]h .

D
Data: Information collected  for specific purposes 
using a technique for reference or analysis.                            

;"rfÍM tf]lsPsf] 9fFrfdf ljZn]if0f u/]/ vf; p4]Zosf 
nflu ;ªsng ul/Psf k|fljlws tYo / cªsx? . 

Discovery Learning: Discovery learning is 
an inquiry-based, learning that takes 
place in problem solving situations where 
the learner draws on his or her own past 
experience and existing knowledge to discover 
facts and relationships and new truths to be 
learned.

vf]hd"ns l;sfOM cfkm";Fu ePsf] ljutsf] 
Jofj;flos cg'ej / 1fgsf] k|of]u u/]/ l;lsg] 
lh1f;fdf cfwfl/t l;sfO h;n] gofF gofF tYox? kQf 
nufpg ;xof]u k'¥of{p5 .
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Dual Training Model: It is a training modality 
that combines theoretical and practical trainings. 
In this modality, learning takes place alternately 
in two venues: the school or training center and 
the company or workshop.                

å}w tflnd gd"gfM of] k|fljlws tflndsf] To:tf] 
gd"gf xf] h;df ;}4flGts / Jofjxfl/s tflndsf] 
;ld>0f x'G5 . o:tf] tflnd ;}4flGts kIfsf] nflu 
lzIffno jf tflnd  ;+:yfdf ;~rfng x'G5 eg] 
Jofjxfl/s kIfsf] nflu pBf]u jf sfof{nodf 
;~rfng x'G5 .

Duty: An arbitrary or convenient grouping of sim-
ilar or related tasks perform in an occupation. It 
generally contains the list of 8-12 skills.             

sfo{÷sfdM ;dfg lsl;dsf ;–;fgf sfo{x?sf] 
;d"x h'g Pp6f k|fljlws k]zfsf] sfdnfO{ ;Dkfbg 
ug{ cfjZos kb{5 . ;–;fgf ;fdGotof 8\o'6Ldf 
* b]lv !@ j6f ;Lkx? ;–;fgf sfo{x? kb{5g\ .

E
Effective and Efficiency: General terms used 
for evaluating services in terms of achievement 
of performance objective/s and outcomes.                           

k|efjsf/L Pj+d bIftfM s'g} klg k|fljlws sfo{qmdsf] 
glthf / ;DkGgtfnfO{ d"Nofªsg ubf{ k|of]u ul/g] 
zAbx? . k|efjsf/L eGgfn] tf]lsPsf] ;do / ah]6 
;Ldf leq ;DkGg ePsf] sfo{ eGg] a'lemG5 eg] 
bIftf eGgfn] u/]sf] sfo{sf] u'0f:t/ eGg] a'lemG5 .

Employability skills: Employability skills are 
transferable skills needed by an individual 
to make them ‘employable' along with good 
technical understanding and subject knowledge. 

/f]huf/Ld"ns ;LkM /f]huf/LnfO{ ;xof]u k'Øfpg] 
lsl;dsf] k|fljlws Pj+d Jofj;flos ;Lk, 1fg / 
tflnd .

Employer: A person or company that provides 
a job paying wages or a salary to one or more 
people                            .                

/f]huf/bftf M k|fljlws tflnd lnPsf o'jfx?nfO{ 
plrt tna jf kfl/>lds ;lxt  sfddf nufpg] 
JolQm, sDkgL jf ;+:yf .

Entry Level Skills: Entry level skills are those 
skills needed for the starting point in the employ-
ment market

k|j]z txsf ;Lkx?M /f]huf/Lsf] ahf/df z'?df 
k|j]z kfpgsf nflu cfjZos kg]{ cfwf/e"t 1fg 
/ ;Lkx? .

Equity: Fairness or impartiality towards all con-
cerned, based on the principles of even- handed 
dealing.                  .                                              

;dfgtfM ljgf k"jf{u|x / kIfkft tflnd / /f]huf/Lsf 
cj;/x? k|bfg ug]{ sfd .

Equivalence: Refers to equivalence between 
and within the qualifications which allows 
learners to accelerate the acquisition of 
qualifications within the same qualifications 
framework or can be used in facilitating 
international cross recognition.             .      

;dsIftfM of]Uotfx?sf] lardf jf ltgLx?leq} 
;dfg :t/sf] of]Uotf egL k|dfl0ft ug]{ sfd . 
Pp6} of]Uotf k|f?k (Qualification frame work) 
leq k|lzIffyL{x?n] cGo of]Uotf u|x0f ug{ kfp5g\ . 
o;n] cGt/f{li6«o dfGotf kfpgnfO{ klg ;xof]u 
k'Øfp5 .
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Ethical Behaviors: Are values consistent with 
society and individuals.

g}lts Jojxf/M d"No Pjd\  dfGotfx? h'g ;dfh 
/ JolQm ;fk]If ePdf pQm d"No dfGotfnfO{ g}lts 
Jojxf/ elgG5 .

Evaluation: Is a systematic determination of a 
subject's merit, worth and significance, using 
criteria governed by a set of standards. e.g. 
TVET Evaluation System.                    

d"NofªsgM tf]lsPsf dfkb08 cg'?k s'g} kl/IffyL{ 
jf tflnd sfo{qmdsf] :t/, u'0f, bf]if / dxTjsf] 
of]hgfa¢ ?kdf hfFRg] sfd .

Expansion: Is program or faculty extension and 
addition in TVET.

lj:tf/M k|fljlws tyf Jofj;flos tflndsf] If]qdf 
“lj:tf/" eGgfn] tflnd sfo{qmd jf ;+:yf ;+sfo 
yk eGg] a'lemG5 .

Experiential Learning: Is the process of learning 
through experience and is more specifically 
defined as learning through reflection on doing.               

k/LIf0fut l;sfOM cg'ejaf6 l;Sg] l;sfO cyjf 
sfd ubf{sf] cg'ej / o;sf] k|ltljDjgaf6 x'g] 
l;sfO .

Expert: A person with a high level of knowledge 
or skill relating to a particular subject or activity. 

ljz]if1M s'g} vf; ljifo jf sfo{sf] nflu  pRr :t/
sf] 1fg, ;Lk / cg'ej ePsf] JolQm .

Explanation: The act or process of making 
something clear or easy to understand.

JofVofM s'g} ;Lk jf k|ljlw;Fu ;DalGwt s'/fnfO{ 
;fdfGo k|lzIffyL{x?n] a'‰g] lsl;dn] atfpg] sfd .

F
Facilitation: An instructional strategy to lead 
people through a process toward agreed-on 
objectives in a manner that encourages 
participation, ownership and productivity from all 
involved.           

;xhLs/0fM s'g} klg tflnd sfo{qmd, uf]i7L / 
;]ldgf/ cflbdf ltgLx?sf :jLsf/ ul/Psf på]Zox? 
cg';f/ 5nkmn ubf{ ;a} ;xefuLx?nfO{ pQm uf]i7L, 
;]ldgf/k|lt ;sf/fTds / pT;fxL t'NofO{ cfˆg} 
sfo{qmd xf] eGg] cg'e"tL l;h{gf ug]{ Pp6f k|lzIf0f 
/0fgLlt .

Facilitator: someone who helps to bring about 
an outcome (such as learning, productivity, 
or communication) by providing indirect or 
unobtrusive assistance, guidance or 
supervision.                    

;xhstf{M kIf ljkIfdf k|:t't geO{sg ;xof]u, 
;Nnfx / lgb]{zg lbP/ tflnd uf]i7Lsf glthfx? 
lgsfNg] JolQm h;n]  ;xefuLx?sf lar Jofks 
5nkmn rnfpFb5 .

Formative Assessment: Informal assessment 
procedures conducted by teachers during the 
learning process in order to modify teaching and 
learning activities to improve student attainment            

;'wf/fTds d"NofªsgM l;Sg] / l;sfpg] 
lqmofsnfkx?df cfjZos ;'wf/sf nflu k|lzIfsn] 
k|lzIffyL{x¿sf] l;sfO pknlAwsf ;DjGwdf ug]{ 
cgf}krfl/s d"Nofªsg jf hfFr .

G
Goal: An observable and measurable end result 
having one or more objectives to be achieved 
within more or less fixed timeframe.

nIoM b]Vg / dfkg ug{  ;lsg] of] Pp6f lglZrt 
;dofjlw leqsf]  ck]lIft clGtd glthf h:df Ps 
jf Ps eGbf a9L pb]Zox? cfj4 ul/Psf x'G5g .
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Graduate: A person who has successfully 
completed a course of study or training. 

pQL0f{ k|lzIffyL{M s'g} klg k|fljlws sf]if{ ;kmntfk"j{s 
;DkGg ug]{ k|lzIffyL{ .

I
In-service: Is a kind of training which  helps 
employees to  attend special courses for 
improvement of  their skills or to learn about new 
developments in their field.

;]jfsfnLg tflndM sfd ul//x]sf] jf ;]jfdf /x]sf 
sfdbf/x?nfO{ lghx?sf] ;Lk / 1fgdf cBfjlwstf 
Nofpg jf To;nfO{ ;do ;fk]If t'Nofpg jf To;df 
;'wf/ Nofpg lbOg] ljz]if lsl;dsf] tflnd .

Instructor: A person who teaches practical skills. 

k|lzIfsM Jojxfl/s jf Jofj;flos ;Lk l;sfpg] 
JolQm .

Integration: The combining of two or more things 
so that they work together effectively. 

Plss[tM k|efjsf/L 9+un] sfd u/fpgsf nflu b'O{ 
jf b'O{ eGbf a9L s'/fx?nfO{ ldnfP/ ;Fu;Fu} sfd 
ug'{ .

IPO: Stands for Input, Process and Output. The 
inputs represent the flow of data and materials 
into the process from the outside. The process-
ing step includes all tasks required to effect a 
transformation of the inputs. The outputs are the 
data and materials flowing out of the transforma-
tion process.

cfO{=lk=cf]=M nufgL (Input), k|lqmof (Process) / 
pTkflbt j:t' (Product) sf] ;+lIfKt ?k . ;fdfu|L 
/ ;"rfÍx?nfO{ pkof]u u/]/ s'g} k|lqmof df xflnG5 
/ pQm k|lqmofjf6 ck]lIft gofF j:t' jf glthf 
(Output) sf] ?kdf lg:sG5 .

ISD:   Instructional Systems Design (ISD): model 
is an organized procedure that includes steps of 
analyzing, designing, developing, implementing 
and evaluating instruction to improve the quality 
and effectiveness of instruction and to enhance 
learning. It is mostly used in occupational curric-
ulum development. 

cfO{=P;=8L= k|lzIf0f(Instructional), k|0ffnL (System) 
/ lgdf{0f (Design) sf] ;+lIfKt ?k. k|lzIf0fdf ;'wf/ / 
l;sfO{nfO{ k|efjsf/L agfpg ;+ul7t tl/sf n] 
r/0fa4 ?kdf ul/g] ljZn]if0f, l8hfO{g, ljsf;, 
sfof{Gjog / d"Nof+sg ug]{ Pp6f e/kbf]{ gd"gf xf] . 
h'g k|fo k]zfut kf7\oqmd ljsf;df k|of]u ul/G5 .

IT (Illustrated Talk): An instructional method 
used in presenting information using verbal and 
visual illustrations          

cfO{=6L=-k|blz{t 5nkmn_M af]n]/ jf >Jo–b[Zo ;fdfu|L 
k|of]u u/]/ k|lzIffyL{x?nfO{ l;sfpg] jf k|lzIf0f ug]{ 
Pp6f t/Lsf xf] .

J
Job description: A description that specifies 
the roles, responsibility and prerequisite of a job.             

sfo{ ljj/0fM ug'{ kg]{ sfdx?sf] lj:t[t ljj/0f 
h;df sfdbf/sf] e"ldsf, lhDd]jf/L / pQm sfdsf] 
k"j{ cfjZostfx?sf] JofVof ul/Psf] x'G5 .

Job specification: A description of job 
performance standard of quality assurance.

sfdsf] ljj/0fM ul/g] sfdsf] u'0f:t/ lgoGq0f jf 
cfjZostfsf] nflu tf]lsg] sfo{ ;Dkfbg u'0f:t/
sf] ljj/0f .
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Job title: A name given to collection of duties of 
an occupation.                 .                

sfdsf] zLif{sM k]zfsf] nflu ug'{kg]{ sfd tyf 
st{Jox?sf] ;+ufnf]nfO{ lbO{g] zLif{s jf gfd .

Job: a paid position of regular employment.
sfdM lgoldt /f]huf/Lsf] nflu tna lbP/ lgo'lQm 
ul/g] kb .

K
Knowledge: Facts, information, and skills 
acquired through experience or education, 
the theoretical or practical understanding of a 
subject                     .                               

1fgM cg'ej / lzIffaf6 cfh{g ul/Psf tYo, 
;"rgf / ;Lkx? h;af6 s'g} ljifosf] ;}4flGts / 
Jofjxfl/s kIfnfO{ a'‰g / a'emfpg ;lhnf] kb{5 .

L
Learning domains: Area of teaching and 
learning that includes; skill, knowledge and 
attitude.                               

l;sfO{ If]qM ;Lk, 1fg / dgf]j[lt ;dfj]z ePsf] 
lzIf0f l;sfO{sf] If]q .

Learning Guide: A manual that shows the 
contents and visualization, sequential learning 
activities, objectives and test items. 

l;sfO lgb]{lzsfM l;sfO{sf p2]Zox?, ljifo j:t', 
>Jo–b[Zo ;fdu|L, qmlds l;sfO{ lqmofsnfkx? / 
k|lzIf0f jf cEof;sf nflu k|Zg kqx? ;dfj]z 
ePsf] k'l:tsf .

Learning Outcome: The end results of teach-
ing-learning process

l;sfO{ glthfM k|fljlws tflnd / l;sfO{ k|lqmofsf] 
clGtd k|ltkmn .

Legislation: Is collection of laws, acts,directives, 
rules and regulations which has been 
promulgated (or "enacted") by a legislature 

ljwfgM sfg"gx?sf] ;ªufnf] h;df P]g,lgodx? / 
ljlgodx? ;a} k5{g\ .

LMIS: Labor Market Information System is sys-
tems, mechanisms, or process for gathering, 
organizing, providing and analyzing information 
about the condition of the labor market, occupa-
tions, jobs , including key changes taking place 
within the employment, jobs and the occupations

Pd=cfO{=P;=M >d ahf/ ;"rgf k|0ffnLsf] ;+lIfKt 
?k h;n] >d ahf/sf] k|0ffnLsf] ;"rgfx?nfO{ 
lj:t[t ?kdf ;+ul7t ug]{, ljZn]if0f ug]{ / o; If]
qdf s] s:tf kl/jt{g cfPsf ePsf 5g\ eGg] af/] 
hfgsf/L /fVg] sfd ub{5 . 

Log Frame: Another name for Logical Frame-
work, which is a planning tool consisting of a 
matrix which provides an overview of a project's 
goal, activities and anticipated results                        .                                                

nu k|m]dM tfls{s k|f?ksf] csf]{ gfd . of] Pp6f 
kl/of]hgf th'{df ug]{ t/Lsf jf 9fFrf xf] . o;df 
kl/of]hgfsf] p2]Zo, lqmofsnfk / nlIft glthfx? 
Pp6f tflnsf -Matrix_ df pNn]v ul/Psf] x'G5 .

M
Management: The process of achieving 
objectivesthrough dealing with or controlling 
things or people.  e.g. TVET Management 
System.

Joj:yfkgM dfgj ;+zfwg / cGo ;fwg ;|f]tsf] 
pkof]u u/]/ lzIffno jf tflnd s]G›sf på]Zox? 
k"/f ug]{ sfo{ .

Manual Work: relating to or done with the hands.

xftn] ug]{ sfdM k|fljlws jf Jofj;flos 
;LknfO{ dflg;n] xftn] ;Dkfbg ug]{ sfd .
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Mapping: An operation that associates each el-
ement of a given set (the domain) with one or 
more elements of a second set (the range).

gS;fªsgM Pp6f ;d"xsf sfo{sf cjojx?sf] bf];|f] 
;d"xsf sfo{x?sf cjojx?;Fu ;DaGw :yflkt ug]{ 
sfd .

Mastery Learning: Refers to a category of in-
structional methods which establishes a level of 
performance that all students must master be-
fore moving on to the next unit. 

lgk"0f{ l;sfO{M o:tf] lsl;dsf] l;sfO{sf] tl/sfsf 
h;af6 ;Dk"0f{ k|lzIffyL{x?n] pkNnf] txsf] sfo{ 
;Dkfbg ug{ ;Sb5g\ / To;kl5 csf]{ l;sfO{ tkm{ 
nfUb5g\ .

Micro, Meso, Macro: These are the level of 
analysis where a meso-level analysis indicates a 
population size that falls between the micro- and 
macro-levels, such as a community or an orga-
nization. However, meso-level may also refer to 
analyses that are specifically designed to reveal 
connections between micro- and macro-levels.                    

dfOqmf], d];f],Dofqmf]M s'g} ljifosf] ljleGg txdf x'g] 
ljZn]if0f . dfOqmf] txdf ;'Id ljZn]if0f x'G5 eg] 
Dofqmf] txdf ;dli6ut ljZn]if0f x'G5 .  d];f] txsf] 
ljZn]if0fn] hg;+Vofsf] Tof] cfsf/nfO{ ;+s]t ub{5 
h'g dfOqmf] / Dofqmf] txsf] jLrdf /xg]5 / b'j}
nfO{ cfjZos kb{5 . of] afx]s d];f] txn] dfOqmf] 
/ Dofqmf] tx b'j}sf] aLrsf] ;DaGwdf klg k|sfz 
kfb{5 .

MIS:. MIS is the acronym for Management 
Information Systems. It is an information system 
used for decision-making, and for the 
coordination, control, analysis, and visualization 
of information in an organization.                    

Pd=cfO{=P;=M Joj:yfkg ;"rgf k|0ffnLsf] ;+lIfKt 
?k h;n] ;"rgfx?nfO{ lj:t[t ?kdf ;+ul7t ug]{, 

ljZn]if0f ;ªul7t ug]{ / To; If]qdf s] s:tf 
kl/jt{g cfPsf jf ePsf 5g\ eGg] af/] 
hfgsf/L /fVg] sfd ub{5 . of] ;"rgf k|0ffnL 
ljB'tLo / dflg; b'j}af6 x'g ;Sb5 . s'g} ;+:yfnfO{ 
lg0f{o lng, ;dGjo ug{,  tyf ljZn]if0f cflb ug{ 
of] k|0ffnLsf] pkof]u ul/G5 .

Mission: A  mission statement is a short 
statement of why an organization exists, what 
its overall goal is, identifying the goal of its 
operations.

kl/sNkgfM ;+:yf lsg :yflkt ul/Psf] / s] sf] 
nflu :yflkt ul/Psf] eGg] s'/fnfO{ 5f]6f] tl/sfn] 
pNn]v ul/Psf] ljj/0f .

Mobile Training: Is a flexible approach to 
provide  training via the Internet or network 
using personal mobile devices, such as 
tablets and smartphones to obtain learning 
materials through mobile apps, social interac-
tions and online educational hubs.                                  

3'DtL tflndM tflndsf] of] nlrnf] wf/0ff xf]. o:tf] 
tflnddf OG6/g]6, g]6js{, df]afO{n ;]6, :df6{kmf]
g6\ofan]6 cflbsf] pkof]u ul/G5. ;fy} ;fdflhs 
cGt/lqmofnfO{ klg plQs} dxTj lbO{G5 .

Monitoring: A process of continuing collection 
and analysis of data of an ongoing development 
intervention. Its aim is to provide indications of 
the extent of progress and achievement based 
on set objectives. E.g. TVET Monitoring System.             

cg'udgM ;~rfng eO/x]sf] sfo{qmd jf k|fljlws 
kl/of]hgfx?df p4]Zo cg'?k tf]lsPsf sfdx? 
7Ls 9+un] e} /x]sf 5g ls 5}gg\ eGg] ljifodf ;do 
;dodf cjnf]sg ug'{ . tf]lsPsf sfdx? 7Ls 9+un] 
e} /x]sf 5g ls 5}gg\ eGg] ljifodf ;do ;dodf 
cjnf]sg lg/LIf0f u/L cfjZos tYofÍ / ;'rgf 
;ªsng u/]/ ;'wf/fTds lsl;dsf] kl/If0f ug]{ sfd . 
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N
National Occupational Skills Standards 
(NOSS): Is a performance specification 
expected from competent personnel to be 
qualified for a skill related profession                                                                            

Pg= cf]= P;= P;=M of] /fli6«o (National), k]zfut 
(Occupational), ;Lk (skill) / k|dfl0fsf :t/ (standard), 
sf] ;+lIfKt ?k xf] . ;Lk;+u ;DalGwt k]zfsf] nflu 
of]Uo dflgPsf k|lzIffyL{af6 ck]Iff ul/Psf] sfo{ 
;+kfbg u'0f:t/ (Performance specifications) 
pNn]v ul/Psf] k'l:tsf .

National Skill Testing Board (NSTB): Is an 
autonomous body which introduces a system of 
occupational classification, development of skill 
standards, skill testing and certification.
        
Pg= P;= l6= la=M /fli6«o (National) ;Lk (Skill) 
k/LIf0f (Testing) ;ldlt (Board) sf] ;+lIfKt ?k .   
of] Pp6f ;+/rgfTds Joj:yf xf] h;n]  k]zfut 
laZn]if0f, ;Lk k|dfl0fsf lgdf{0f, ;Lk k/LIf0f  / 
k|df0f kq lat/0f ;DalGw Pp6f laz]if k|0ffnLnfO{ 
nfu" ub{5 .

Nepal Vocational Qualifications System 
(NVQS): Is a pathway of progression from 
informal short courses to the formal TVET 
programs.                                                    

Pg= le= So'= P;=M g]kfn (Nepal) Jofj;flos 
(vocational) of]Uotf (qualification) k|0ffnL 
(system) sf]  ;+lIfKt ?k xf] . cgf}krfl/s 
cNksflng tfnLdaf6 cf}krfl/s k|fljlws tyf 
Jofj;flos lzIffsf sfo{qmd tkm{ hfg] Pp6f af6f] 
xf] . o;n] j[lQ lasf;df ;xof]u k'Øfp5 .

Norm-Referenced Test (NRT): Is a type of 
test, in which   judgment is made on the basis of 
comparison in a predefined population, with 
respect to the trait being measured.                                                                   

Pg= cf/= l6=M gd{ (Norm) ;Gbe{ (Reference) hfrF 
(Test) sf] ;+lIfKt ?k . k'j{ kl/eflift hg;ªVof 
t'ngfsf] cfwf/df ul/g] hfFr . o;df tf]lsPsf  
gd{;\sf] cfwf/df k/LIf0f ul/G5 .

O
Objective: An objective is a specific end which 
aims to achieve within a time frame by available 
resources.  

pb]Zo M pb]Zo eg]sf] Pp6f lglZrt uGtJo xf] . 
h;nfO{ Pp6f lglZrt ;do cjlwdf lglZrt ;fwg 
;|f]tx?sf] k|of]u u/]/ k|fKt ug{ lnOPsf] x'G5 .

Occupation Analysis: Is a process that system-
atically analyzes a job in terms of specific duties 
and tasks that competent workers must perform                              

k]zf ljZn]if0fM ;Ifd sfdbf/n] ug'{ kg]{ sfd / k'/f 
ug'{ kg]{ lhDj]jf/L kQf nufO{ p;sf] k'/} k]zfsf] 
ljZn]if0f ug]{ ljlw .

Occupation: Is an activity in which one engag-
es, devotes in regular work, for means of getting 
a living.                

k]zfM kfl/>lds jf tnj kfP/ lgoldt ?kn] hLjg 
ofkgsf] nflu ul/g] sfdnfO{ k]zf elgG5 .

Occupational Instructional Skills.
(OIS): Is an activity to develop the instructional 
materials like lesson plan, visuals and other 
necessary things to teach a skill by instructor 
after completion of OSU in the actual place.

k]zfut k|lzIf0f ;Lk -cf]cfO{P;_M k]zfut k|lzIf0f 
/ ;Lk sf] ;+lIfKt ?k .  ;fgf pwf]u jf sfof{nodf 
k]zfut ;Lk -cf]P;o'_ sf] j9f]Q/L ul/;s] kl5 
;Lk l;sfpg k|lzIfsnfO{ cfjZos kg]{ k|lzIf0f 
;fdfu|L, kf7 of]hgf, >Job[io ;fdfu|L cflb tof/ 
ug]{ sfo{nfO{ cf]= cfO{= P;= elgG5 .
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Occupational Profile (OP): A graphic portrayal 
of all the duties and associated task statements 
important to workers in a given occupation. OP 
contains: duties, tasks, tool and equipment list, 
job entry requirements, occupation holder’s char-
acteristics, career paths and future concerns.                                                         

k]zfut lja/0fM o;df sfdbf/x?n] ug'{ kg]{ 
dxTjk"0f{ sfdx? pNn]v ul/Psf] x'G5 . o; leq 
vf; u/]/ ;fgf 7'nf sfd, cf}hf/ pks/0fsf] 
;"rL, sfd k|ltsf] of]Uotfx? sfd ug]{ dfG5]df x'g' 
kg]{ laz]iftfx?, j[lt ljsf;sf jf6fx? / eljio;+u 
;+DalGwt s'/fx? pNn]v ul/Psf x'G5g\ .

Occupational Skill Standard (OSS): Specify 
performance that people are expected to achieve 
in their occupation, and the knowledge and skills 
they need to perform effectively.                 

k]zfut ;Lk dfkb08 -cf]P;P;_M sfdbf/x?n] 
cfˆgf] k]zfdf ;+kfbg ug'{ kg]{ sfdsf] ck]lIft :t/ 
/ ;f] sf] nflu cfjZos kg]{ ck]lIft 1fg / ;Lksf] 
:t/ .

Occupational Skill Upgrading (OSU):  Is a 
program especially designed for instructors to 
upgrade their existing occupational skills and 
knowledge and proficiency by working in their 
trade specific workplaces like industries, work-
shops, technical vocational institutions and firms. 

k]zfut ;Lksf] a9f]Q/L -cf]P;o'_M  sfd ul//x]sf] 
sfdbf/x?sf], eO/x]sf] ;Lk / 1fgnfO{ clej[l4 
ug{ pwf]u jf sfo{zfnfdf lghx?nfO{ k7fO{ 
lghx?sf] ;Lk / 1fgdf clej[lb Nofpg'nfO{ 
cf]= P;= o' elgG5 .

On the Job Training (OJT): An instructional 
method where instruction is provided at the place 
of work rather than in a training center.             

sfo{ut:ynsf] tflnd -cf]h]6L_M lzIffno jf 
tflnd s]G›df eGbf pwf]u jf sfof{no jf ;flRrs} 
cfk"mn]kl5 uP/ sfd ug'{ kg]{ 7fpFdf lbO{g] 
k|lzIf0fnfO{ sfo{ut tflnd elgG5. o;df u/]/ 
l;Sg] l;4fGtnfO{ ckgfO{G5 .

Open Entry/Open Exit:
An administrative device which allows the learn-
er to enter a training program at virtually any 
time a space is available, and exit the program 
whenever the specific competencies have been 
achieved.

v'nf cfudg / alx/udgM o; k|0ffnLsf s'g} klg 
k|lzIffyL{nfO{ 7fpF ePsf] s'g} klg ;dodf tflnddf 
k|j]z ug{ lbO{G5 / ;Lk l;ls;s]kl5 s'g} klg 
;dodf lghnfO{ tflnd 5f]8]/ hfg cg'dlt lbOG5 . 

Operational Plan: Is a plan which provides 
organization personnel with a clear picture 
of their tasks and responsibilities in line with 
the goals and objectives contained within the 
strategic plan.                                                                     

sfo{ ;+rfng of]hgfM lzIffnosf tflnd ;+:yfsf] 
/0fg}lts of]hgf  cg'?k pQm lzIffnodf k|lzIfs 
Pj+ sd{rf/Lx?nfO{ lbO{g] lghx?n] ug'{ kg]{ sfd / 
lhDj]jf/Lsf] :ki6 tl:a/ .

Outcome: An end result or effect of an action 
and situation etc.  

glthfM s'g}  ul/Psf] sfdsf] clGtd k|efj jf 
k|ltkmn . 
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P
Partnership: Business in collaboration with 
more than single developer.

;fem]bf/LM b'O{ jf b'O{ eGbf a9L JolQm jf ;+:yfx?af6 
;+o'Qm ?kdf ;~rfng ul/Psf] Jofkf/ jf Jofj;fo .

Pedagogy: The art science and art of teaching.  

k|lzIf0f ljlwM ;}bflGts lzIff k9fpg] snf, ;Lk / 
sf}zn .

Performance Check List: A tool which evalu-
ates the performance of a skill in terms of stan-
dard met or not met.

sfo{ ;Dkfbg hfFr ;"rLM tf]lsPsf] u'0f:t/ adf]lhd 
sfd eP gePsf] hfFr ug]{ Pp6f tl/sf jf ljlw .

Performance Guide: A collection of steps to 
perform a task of occupation with a standard or 
norms.                      

sfo{ ;Dkfbg lgb]{lzsfM sg} k]zf;Fu ;DalGwt sfd 
;Dkfbg ug{sf] nflu tof/ ul/Psf] txut sfo{x? .

Performance Standard: A set-fourth of criteria 
of performance result that can accept by the 
expert.                                                          

sfo{ ;Dkfbg :t/M ;DalGwt ljz]if1n] :jLsf/ 
u/]/ klxn] tof/ ul/Psf] sfo{;Dkfbg glthfsf 
dfkb08x? (Criteria) .

Performance Test: A means to evaluate ability 
of performing an assigned task/s.

sfo{ ;Dkfbg k/LIf0fM tf]lsPsf] sfo{ ;Dkfbg ug]{ 
of]Uotfsf] hfFr ug]{ ljlw .

Physical Ambience: Setting of tools, equipment 
and materials in lab, workshop and class room . 

ef}lts ;HhfM tflnd jf k/LIf0fsf] nflu cf}hf/, 
pks/0f, sfuhkq, k|of]uzfnf, sIff sf]7f / cGo 
k'jf{wf/x?sf] kof{Kttf . 

Policies: A set of policies are principles, rules, 
and guidelines formulated or adopted by an 
organization to reach its long-term goals and 
typically published in a booklet or other form that 
is widely accessible. e.g. TVET Policy, 2012.  

gLltx?M k|fljlws lzIff tyf Jofj;flos tflnd 
kl/ifb\n] cfˆgf] lglZrt nIo k|fKt ug{sf] nflu th'{df 
u/]sf] l;4fGt /0fgLlt Pj+ lgodx?sf] ;ªufnf] . 

Polytechnic: An institute affiliated to produce 
multi-disciplinary technical work force.

kf]ln6]lSgsM k|fljlws lzIff tyf Jofj;flos 
tflnd kl/ifbaf6 :jLs[t ax'k|fljlws lzIffno 
h;n] ljleGg If]qsf k|fljlws hgzlQm pTkfbg 
ub{5 . 

Profession: Occupation a person adopted to 
earn money with ethics.              

Jojf;foM  g}lts Pj+d ;d'lrt lsl;dn] cfDbfgL 
u/]/ hLjg ofkg ug]{ k]zf . 

Proficiency: An ability to comprehend and 
perform a task.

k|jL0ftfM  s'g} klg sfd /fd|f];+u a'em]/ pRr :t/n] 
;Dkfbg ug]{ Ifdtf .

Psychomotor Domain:  Involves skills which 
emphasize the manipulation of tools or materials. 

dgf]rfn kIfM pknAw ePsf] cf}hf/, pks/0f 
/ ;/;fdfu|Lx?sf] clwstd pkof]usf] nflu 
ltgLx?nfO{ pko'Qm 9ªun] lgoGq0f, kl/rfng 
/ ;f6km]/ ug{ ;Sg] Ifdtfsf] If]q .  
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Public Private Partnership: An approach in 
investment to provide TVET by partnership of 
both government sector and private developers.                  

;/sf/L gLlh ;fem]bf/LM k|fljlws lzIff tyf 
Jofj;flos tflndsf] If]qdf nufgL ug]{ ;Gbe{df 
;/sf/L / gLlh If]qsf] kf/:kfl/s ;+nUgtf tyf 
;fem]bf/L . 

Q
Quality Assurance (QA): Is the process of 
verifying whether a product meets required 
specifications and customer expectations. 

u'0f:t/df ;'lglZrttf (QA)M s'g} klg pTkflbt 
j:t' jf ;]jfn] tf]lsPsf] nufgL, k|ls|of / 
pTkfbgdf u'0f:t/sf dfkb08x? / u|fxssf 
cfsfÍ\Iffx?nfO{ k"/f u/]sf 5g\ ls 5}gg\ egL hfFRg] 
of] Pp6f tl/sf xf] .

R
Recognition of Prior Learning (RPL): Is an 
assessment process that involves assessment 
of an individual's relevant prior learning 
(including formal, informal and non-formal 
learning) to determine the credit outcomes of an 
individual application for credit.

k"j{ l;sfOnfO{ dfGotf (RPL)M of] Pp6f o:tf] ljlw 
xf] h;df ;fdfGo hfFr / d"Nofªsg u/]/ JolQmn] 
cf}krfl/s jf cgf}krfl/s ?kn] l;s]sf] k"j{ l;sfO  
slt …qm]l86 cfj/Ú sf] 5 eGg] kQf nufO{ o;nfO{ 
cem pRr tflnd jf lzIff jf sfdsf] nflu dfGotf 
lbOG5 .

Relevance: The quality or state of being closely 
connected or appropriate.  

;fGble{stfM ;do, kl/l:ylt / jftfj/0f cg's'n 
cyf{t ;a} t/xn] pko'Qmtf . 

Result Management: Is a tool for monitoring 
and managing the implementation of strategy 
favored particularly by organizations and 
agencies.

glthf Joj:yfkgM s'g} lzIffno jf tflnd 
;+:yfn] to u/]sf] /0fgLltx?nfO{ sfof{Gjog ug]{ 
l;nl;nfdf lg/LIf0f  / Joj:yfkg ug]{ Pp6f ljlw 
xf] h;df oL ;a} lqmofsnfkx? clGtd glthf tkm{ 
kl/nlIft x'G5g\ .

S
Skill Test: Is the corresponding performance test 
based on the occupational skill standard which 
must be demonstrated by every individual to 
obtain a “NATIONAL SKILL CERTIFICATE” 
indicating that the certificate holder meets the 
requirements of a trade/occupation.       

;Lk k/LIf0fM /fli6«o ;Lk k|df0f kq k|fKt ug{sf] nflu 
k]zfut ;Lksf dfkb08x? O{R5's k/LIffyL{x?n] 
k"/f ug{ ;S5g ls ;Sb}gg\ egL lghx?nfO{ ;DalGwt 
k|fljlws ;Lksf] sfo{ ;Dkfbg ug{ nufP/ ul/g] 
k/LIf0fnfO{ ;Lk k/LIf0f elgG5 . 

Skill: see task                       

;LkM Joj;fodf sfd nfUg] s'g} klg k|fljlws ;Lk 
h:t}M uf/f] nufpg] ;Lk, lah'nL jfol/Ë ug]{ ;Lk, 
j]N8LË ug]{ ;Lk cflb . 

Soft skill: Personal attributes that enables 
someone to interact effectively and harmoniously 
with other people.

;xfos ;LkM cGo JolQm jf JolQmx?sf] ;d'x;+u 
k|efjsf/L / ;fdfGo k"0f{ 9ªun] s'/fsfgL / cGt/
lqmof ug{ ;Sg] u'0f Pj+ Ifdtf x'g k|fljlws ;Lk 
;Dkfbgdf w]/} ;xof]uL x'G5 . 
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Standard: Is a level of quality or achievement 
that is thought to be acceptable.                                      

dfgsM s'g} klg j:t' jf ;]jfsf] u'0fsf] tx h;nfO{ 
u|fxs jf ;fdfGo dflg;x?n] :jLsf/ ub{5g\ . 

Step: Is the smallest identifiable part of a skill.

v'l8\snfM s'g} klg ;Lksf] ;a} eGbf ;fgf] c+z . 

Strategic Plan: Is a process in which organiza-
tional leaders determine their vision for the future 
as well as identify their goals and objectives for 
the organization.

/0fg}lts of]hgfM lzIffno jf tflnd k|bfos ;+:yfsf 
k|d'vn] cfˆgf] ;+:yfsf] nflu tof/ u/]sf] kl/sNkgf 
tyf  lb3{sflng / cNksflng p2]Zox? Pjd 
/0flgltx? ;dfj]z ul/Psf] of]hgf . 

Strategies: A method or plan chosen to bring 
about a desired future, such as achievement of 
a goal or solution to a problem. e.g. strategies for 
TVET expansion.

/0fgLltx?M ;+:yfsf] nflu to ul/Psf kl/sNkgf 
/ cNksflng tyf lb3{sflng p2]Zox? k"/f ug{sf] 
nflu ckgfO{g] ljleGg tl/sfx? . pbfx/0fsf] nflu 
k|fljlws lzIff tyf Jofj;flos tflndsf] Jofks 
lj:tf/ ug]{ p2]Zosf] nflu k|fljlws lzIffnox?sf] 
:yfkgf ub}{ hfg] Pp6f /0fgLlt x'g ;S5 .

Student Centered Learning: Methods of 
teaching that shift the focus of instruction from 
the teacher to the student.

ljBfyL{ s]G›Lt l;sfOM lzIf0f k|lzIf0f ug]{ Pp6f 
ljlw h;df lzIfs / k|lzIfs s]G›Ltaf6 ljBfyL{ / 
k|lzIffyL{ s]G›Lt k|lzIf0f ul/G5 .

Summative Assessment: Is used to evaluate 
student learning, skill acquisition, and academic 
achievement at the conclusion of a defined in-
structional period.

lg0f{ofTds d"NofªsgM of] tf]lsPsf] k"/} k|lzIf0f 
cjlwsf] clGtddf ul/g] d'Nof+sg xf] . o; d"Nofªsgdf 
k|lzIffyL{n]  k"/} cjlwdf l;s]sf ;Lk / 1fgsf] 
hfFr ul/G5 . o;df lar lardf u/]sf ;fgf 
d"Nofªsgx?nfO{ ;d]t hf]8L ;kmn eP gePsf] 
Plsg ug{ clGtd d"Nofªsg ul/G5 .

Supra system: The environment (community) 
that has needs and provides inputs, resources, 
constraints and competition to the system and 
evaluates the product of the system.                                        

a[xt k|0ffnLM o; a[xt k|0ffnL jf jl/kl/sf] 
jftfa/0f -;d'bfo_ sf s]xL cfjZostfx? x'G5g  
o;n] s]xL ;fwg ;|f]t, lj£gjfwf / k|lt:k|wf{ ;lxt 
Pp6f ;fgf] ;+:yfut k|0ffnLnfO{ pknAw u/fpFb5 
/ pQm cfjZostfx? k"/f eP ePg egL ;+:yfut 
;fgf] k|0ffnLåf/f pTkflbt j:t' / ;]jfx?sf] 
d'Nofªsg ul/G5 .

T
Task: A specific, observable unit of work com-
plete in itself having a definite start and end point 
which can be broken down into two or more steps 
and performed in a limited period of time. 

sfo{M z'?jft / cGTo Plsg ePsf] Pp6f lglZrt, 
k|i6 b]Vg / a'‰g ;lsg] lsl;dsf] k"0f{ sfd . 
sfo{nfO{ b'O{ jf b'O{ eGbf a9L v'l8\snfx?df afF8\g 
;lsG5 / l;ldt cjlwdf k"/f ug{ ;lsG5 .
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Teaching Leaning Process: The interaction 
between instructors, learners and the content that 
leads to accomplishment of learningobjectives. 

 lzIf0f l;sfO k|lqmofM l;sfOPsf p4]Zox? k'/f ug{sf] 
nflu s'g} laifo j:t'sf k|lzIfs / l;sf?x?n] 
cfk;df 5nkmn / cGtlqmof ug]{ sfd . 

Team Teaching: An instructional strategy which 
involves more than one trainer in the training 
session .                                                    

;d"x lzIf0fM  sIff jf tflnd ;qdf Ps eGbf a9L 
k|lzIfsx? ;lDdlnt eP/ k|lzIf0f lbO{g] /0fgLlt . 

Technical Education in Community Schools 
(TECS): Provides technical education and 
vocational training by using existing resources 
of the community school as a supplementary 
program.                            

;fj{hlgs ljBfnodf k|fljlws lzIff -TECS_M 
;fj{hlgs ljBfnodf pknAw ;|f]t / ;fwgsf] 
pkof]u u/]/ yk sfo{qmdsf] ?kdf rnfO{g] k|fljlws 
lzIff  tyf Jofj;los tflnd . 

Technical Instructor:  Is a person who offers 
courses that prepare students for achieving 
occupation specific outcomes.

k|fljlws  k|lzIfsM s'g} k]zfsf] nflu cfjZos kg]{ 
1fg / ;Lk k|fKt ug{sf] nflu k|lzIffyL{nfO{ k|fljlws 
tflnd lbg] JolQm .  

Terminal Performance Objectives (TPO): Is 
a performance standard which describes the 
conditions under which the task takes place, 
exactly what performance is expected and how 
well the task must be performed.

l6=lk=cf]M s'g} sfo{ ;Dkfbg (Performance) sf]  
clGtd (Terminal) p2]Zo (Objective) sf] ;+lIfKt 
?k xf] . o;df sfo{ ;+Dkfbg ;DjGwL  u'0f:t/
sf dfkb08x?nfO{ Vofn u/L k|lzIf0fsf p2]Zox? 
/flvPsf x'G5g\.

Trainee: An individual who participate in a train-
ing to acquire skill, knowledge and attitude.                            

k|lzIffyL{M ;Lk, 1fg / tbcg';f/sf] dgf]k|j[lt k|fKt 
ug{sf] nflu tflnddf ;dfj]z x'g] JolQm .  

Trainer: A person who can teach or facilitate to 
learn skill, knowledge and attitude.                            

k|lzIfsM ;Lk, 1fg / tbcg';f/sf] cfr/0f / 
Jojxf/ l;sfpg] JolQm .

Training Models: Is a model which helps to 
design the training. One of the most commonly 
used models is ADDIE (Analysis, Design, 
Development, Implementation and Evaluation)                     

tflndsf gd"gfx?M tflndsf] gd"gf h;n] 
tflndsf] l8hfO{gug{ ;xof]u ub{5 . ADDIE 
-ljZn]if0f, k|f?k ljsf;, sfof{Gjog / d"Nofªsg_ 
w]/} h;f] xfn k|of]u eO{ /x]sf] tflndsf] Pp6f gd"gf 
xf] .

Transfer: The carryover of learned responses 
from one type of situation to another.                              

tflnd :yfgGt/0fM Ps :yfg jf kl/j]zdf tflnddf 
l;s]sf 1fg / ;Lkx?nfO{ Ps 7fFpaf6 csf]{ 7fFp jf 
cj:yfdf k|of]u ug]{ sfd .                        

TVET MIS: TVET MIS is a portal contains data 
on TVET institutions, trainees, courses, trainers, 
facilities, institutions managements and reports                       

l6=le=O{=6L -MIS_M of]  k|fljlws tyf Jofj;flos 
lzIff / tflnd ;DjGwL ;"rgfx?nfO{ Joal:yt 
u/L clen]v /fVg] k|0ffnLsf] xf] . o; k|0ffnLdf 
k|fljlws tyf Jofj;flos tflnd ;+:yfx?, k|lzIfs, 
k|lzIffyL{, sd{rf/L, tfnLdsf sf]if{x?, tflndsf 
ef}lts ;+/rgf, tflnd Joj:yfkg, tfnLd k|ltj]bg 
cflb;+u ;+DalGwt tTYofÍx? Jojl:yt tl/sfn] 
/flvG5 .
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V
Verification: The process of establishing the 
truth, accuracy or validity of something. 

;TofkgM tflnd sfo{qmd, k/LIff / ;f]sf 
k|df0fkqsf ;DjGwdf ;Totf, 7Ls a]7Ls, Pj+d  
;j{dfGotf dfly hfFr k8\tfn ug]{ Pp6f ljlw xf] . 

Vision: A vision statement describes what a 
company desires to achieve in the long-run, 
generally in a time frame of five to ten years or 
sometimes even longer.                                                                    

b'/ b[li6M s'g} ;+:yfn]  % b]lv !) jf ;f] eGbf a9L 
cjlwdf s'g} ;+:yfn]  k|fKt ug]{ lb3{sflng pknAwL 
;DjGwL ;+lIfKt syg . 

Vocational: A system of providing skills and 
knowledge that prepare people for a job.                             

Jofj;flosM s'g} vf; sfd jf /f]huf/Lsf] nflu 
dflg;x?nfO{ ;Lk / 1fg lbg] k|0ffnL . 

W 
Work Place:  Place where people work, such as 
an office or factory .               

sfo{ :ynM sfof{no jf sf/vfgf hxfF dflg;x? 
sfd ub{5g\  .

Worker:  Person who does a specified type of 
work or who works in a specified way. 

sfdbf/M JolQm h;n] tf]lsPsf] vf; sfd tf]lsP 
jdf]lhd ub{5 .

Workshop: Room or building in which goods are 
manufactured or repaired. 

sfo{zfnfM sf]7f jf ejg hxfF ljleGg lrh j:t'x? 
pTkfbg jf dd{t ul/G5 . 

Written Test: Is a comprehensive exam that 
assesses the examinee’s cognitive knowledge.                                                                       

lnlvt k/LIffM k|lzIffyL{x?sf] ;}4flGts 1fgnfO{ 
j[xt ?kn] lnlvt k/LIffsf] dfWodaf6 ul/g] 
d"Nofªsg .   
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Quotes from the participants of TVET CD workshops  
Mr. Saroj Kumar Pandey, Principal, Tilingtar Secondary School, Kathmandu

“In my journey as a Community School Principal for more than 3 decades, Dakchyata supported 
 TVET CD Workshop is  one of the most significant capacity development training I have ever 
participated in, which has really enhanced myself as a TVET Leader in the community, who is 
even more determined to make best transformation of the students to TVET Graduates. “

“I found TVET Personnel CD Training cum Workshop as a perfect platform for the entire TVET 
Sector ranging from MoEST to Community schools and even the private training providers, 
which not only enabled the sharing of experience among all the players in Nepal’s TVET sys-
tem but also fed in vital technical knowledges on policies and practice around  the world thus 
creating  collaborative determinations for initiating better implementation of the TVET  through-
out  Nepal”

“TVET is the only means Nepal can motivate, through creation of employment opportunities in 
the domestic job market, the unemployed youth to stay back in Nepal, and utilise their sweat 
in building prosperity of the motherland, Dakchyata supported CD activities are capacitating  
TVET system to deliver its best for the aspiring youths. “

“I am convinced that Dakchyata’s support in strengthening the collaboration among TVET au-
thorities and hence their effective coordination with the employers (the private sector) through 
the CD activities would be the turning point in Nepal’s prosperity. “

Ms. Mina Regmi Poudel, Section Officer, Vocational Education Enhancement Section, 
TVET Division, MoEST

“Coming through the diverse roles as School Supervisor, Foreign Aid coordination personnel 
to the current role at the Vocational Education Enhancement Section under the very young 
TVET Division, MoEST, during my tenure for a decade,  Dakchyata’s CD initiatives have really 
impressed me and my colleagues who have been largely benefitted in terms of technical and 
practical aspects of TVET reforms at the policy level. “

“Dakchyata led capacity development activities have come as an opportunity cum encourage-
ment for intra-institution and inter-institution discourses and sharing thus leading to collabora-
tion towards effective and sustainable TVET provisions ultimately leading to employments for 
the youth and the nation’s journey towards prosperity.” 

Mr. Bipin Acharya, ED UCEP Nepal (NGO)

The Capacity Development Workshop cum Training enabled me to revisit my knowledge and 
experience as a TVET personnel, also boosting my ability on strategic work as well as institu-
tional networking with the policy level – CTEVT, MoEST and other TVET line ministries. 

Ms. Ritu Acharya, Quality Assurance Officer, Sakchyamta Project, CTEVT

The workshop cum training was very informative as it matches my needs, working as a TVET 
personnel. The topics/contents of the workshop gave me a new perspective in understanding 
more about the TVET, also is being very helpful in my work as well. 
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